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CHA.PrER I 
TI'fl'RODUCTION 
'I 
I 
I 
I 1. Origin of the Problem 
i 
I 
For some time the writer has been disttU'bed by what seemed to him to I 
1 
be lack of supervision of elementary school teachers in some small to~ms in j 
I Massachusetts. This apparent shortage was noticed by him when he entered j 
I I 
i the elementary school field some five years ago. Casual discussion with !J 
l elementary school teachers in other small tmms revealed a similar situation~~~ 
I' I, 
,
1
1 From the beginning it seemed ironical to the writer that teachers in small jJ 
I 1/ l,i towns, a large per cent of whom are inexperienced, should receive less 
I II 
1
1
r 'r 
help through supervision than their more experienced sisters in the larger 
~I I' systems, who , by comparison , need it less. 
' There are many conditions which affect supervision in smaller schools y 
that are not found in city schools. The superintendent in 217 small 
towns in r~ssachusetts is a union superintendent, responsible for the ed-
~ 
ucational systems of several towns. Routine clerical work and attention 
to petty ttme-consUF~ requests of school committee-men prevent the super-
i ntendent from devoting sufficient time to the more important job of super-
Y I 
vision. Hunkins writes, "With the multifarious duties of a superintenden~ ' 
j}Hunkins, R. v. The SuPerintendent at Work in the Smaller Schools , pp. 250-
251. 
EJR. v. Hunkins , lee. cit. 
~ducational ~~recto~/ , 1939, pp. 19-23. Bulletin of the Department of 
Education, No. 4, 1938. Boston: The Commonwealth of l'f.la.ssachusetts. 
~· v. Hunkins, lee. cit. 1 
I 
j: I 
li I 
. li I ,====~1~,---=-=-~=-=--·==-==---~~=====-==-~~~~--=============-==-=--r~ -~~~ ~---· ·-----~~ of small schools demanding attention, there is the serious problem of pro- J 
vi ding definite time for supervision." Ref' erring to the limited amount of' . i 
time spent in supervision by the superintendent "in the majority of small 
y' 
school systems," Bolton says, 
The superintendent's tnne is completely filled with a 
great variety of duties. They are administrative, clerical, 
1 instructional, supervisory, and miscellaneous. 
I Janda]/ reported a study in 1933 which shows that t he small school 
I 
I 
.I 
II 
I 
I superintendent does not distribute his time to best 
I 
advantage in many phases !i 
1 of his wor k and that there is too little time given to supervision because 
I of i t . The problem of dispensing with clerical and routine •·rork becomes 
1\
1 
doubly significant vrhen the superintendent has no clerical assistance. 
Four of the tvrelve superintendents who co-operated in this study had full 
I 
J time clerical help. One superintendent said, 
I 
I 
I 
I 
I 
II I! 
I 
I 
I 
Practically without clerical help, it sometimes.:. seems 
to me that many little details that have to be done so get 
in the vtay that I do not get to the more important things; 
the trees prevent my getting into the woods. I feel certain 
that I could do so many of the important things if I could 
get to them. My committees know that fifty-cent time goes 
into ten-cent work but seem powerless to provide the needed 
help. Hence I keep as near in sight of it as I can •••• 
Your questions just bring more forcibly to my mind the things 
I shouln do, but don't . 
Gates j(criticizes the practice from a purely business standpoint 
! when he writes, 
I 
i 
I
I )7.B'olton, The Beginning Superintendent, pp. 338-339. 
!/Vincent Janda, "Time Distribution of Small System Superintendents." 
1 pp. 146-149. Unpublished Master's thesis of Colorado State Teachers 
1 College, 1933. 
gVC. R. Gates , The Management of Smaller Schools, p. 131. 
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J dividual in the system to do these routine duties which can II\ 
'I 
I 
I 
be :performed by much lower salaried individuals. The super-
intendent IS time ShOuld be free for doing thOSe thingS V'IDiCh 
require training, experience, and la1owledge not possessed by I 
any other individual in the corps. j 
~~other union superintendent reported vd1en asked by the writer about 
his supervisory activities, 
Large tmvn and city superintendents have full t ilr1e 
supervising principals. The varied work and travelling 
time with office work and no clerical help prevent union 
superintendents from other than general supervision. 
Other factors are also operating which interfere vvi th the performance 
of supervisory duties by the union superintendent. Among them are the 
I following: y 
1. Poor planning of time by the superintendent. He permits the 
job to "run" hi.rn and allows himself to be imposed upon by salesmen and the 
to•mspeople. 
2. Some superintendents are limited by a lack of training in the 
I 
2/ 
elementary school field. - Many of 
I 
1from high school principalships and 
them were promoted to the superintendency ! 
never taught in an el-ntary school. II 
ill Of the t·welve superintendents who pf.n"ticipated in this study, only four of 
II 
., 
them ever taught in the elementary grades. 
That elementary school teachers in small tmms a.re receiving some 
I How 
1 1 
supervision can hardly be doubted by the most pessimistic of observers. 
I 
II 
I 
e:x:Pert or how much that supervision is no one can accurately state at this 
t ime. The writer, therefore, has made it his task to discover the nature 
l:}Valter Carl Schlosser, "Time Distributions of Small Rural and Urban 
School Superintendents," p. ii. Unpublished Master's Thesis of Colorado 
State Teachers College, 1934. 
I! jl 1VFrederick Elmer Bolton et al, The BeginniAB Superintendent, p. 336. 
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! and extent of supervision given elementary school teachers by a group of T I 
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II 
.I 
union superintendents in Iilla.ssachusetts. 
2. Statement of the Problem. 
Specifically , this invest igation seeks the answers to the folim'Jing 
three questions: 
1 . Vlliat techniques of supervision are used by a selected group 
of union superintendents in 1-.11assachusetts? 
2 . Hml1' is each of these techniques used? 
3. How do the uses of these supervi sory techniques com-
pare 1.vi th standards set up by previous studies and by 
other authorities on elementary school supervis ion? 
3. Delimitation of the Problem. 
No attempt has been made in this study to present the minute details 
involved in the execution of each supervisory technic employed by the union 
superintendent. This report concerns itself with a survey of general super-
visory :practices and a comparison of them with theoretical standards. It 
has been left to subsequent studies to investigate and evaluate separately 
each of the technics of supervision. 
In t his paper a technic shall mean 
•••• a skilled way of doing things. It is a pro-
cedure involving the use of people and things under the 
guidance of a trained individual. Technic in supervision 
implietS purposeful, economical, skilled, and worthwhile 
activities. It goes still further -to include the manipulation 
of these activities as they are projected, ad justed ~ or with- , 1 drawn according to the demands of the parti~ar situation. ~ 
I 
II 
The word "supervision" as used here is taken in its broades t sense; j, 
1/The Principal at Work on His Problems, Research Bulletin of the Nat i onal 
Education Association , IX, No. 2 ( b~oh, 1931) P. 117. 
I 
I 
I 
II 
:I 
II 
!I 
II 
\\ 
I' I 
I 
4
1 
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y I 
J ment of instruct ion. j 
i I I A union superintendent is one elected by the school committees of two I 
1 
or more to~ms, "each having a valuation less than two million five hundred 
thousand dollars, and having an aggregate maximum of seventy-five and an y 
aggregate minimum of twenty-five, schools," or by the school committees 
of "four or more such towns, having said max:i.mum but irrespective of said 
§./ 
minimum." A to1m having a larger valuation than stated above may join 
4/ 
in the f'ormation of such a union if' the other requirements are met. 
The duties of the union superintendent as stated in the General Laws 
of Massachusetts do not differ from those of other Massachusetts school 
E.! 
superintendents. In this study the union superintendent is the sole 
supervising agent, exclusive of the special supervisors. 
The elementary school in some to~ms in 1fussachusetts usually in-
eludes grade I through VI and in others grades I through VIII. Of' the 
thirty-five tovms included in this study, the elementary schools of' twenty-
[ 
1 three of' them had eight grades; eleven to~~ had a six-grades elementary 
I school; and one tolm had an elementary school of' seven grades. 
II 4. Method of' Procedure. 
I 
,/ 
An examination was made of' the available literature that dealt with 
II.J]'Clarence R. Stone, SuJ2erv;ision of the Elementary School, p. 1 
iygeneral Laws Relating to Education, Edition of 1932, p. 25. 
1.!2/General laws relating to Education, loc. cit. 
~ General laws relating to Education, loc. cit. 
I 
/.§!General laws relating to Education, loc. cit. 
I 
I 
,I ,, 
ll 
I 
I 
I 
!J II 
I 
I 
I 
j 
II 
II 
I 
I 
supervision. From the data thus assembled a questionnaire was constructed. 
The organization and c·ontents of the questionnaire were discussed with the 
thesis advisor and two union superintendents. The questionnaire was then 
amended. 
It was decided that the questionnaire should be submitted to the co-
operating superintendents during an interview with each one in order to in-
sure complete understanding and uniform interpretation of the items in the 
questionnaire. Except in two cases, this plan vvas followed. In one in-
stance, the questionnaire was mailed to the superintendent with detailed 
explanatory notes on each item. Even with this precaution, it vms necessary 
to follow the questionnaire with a letter in answer to the superintendent's 
and each set the time for the interview. The remaining three did not reply 
to the letters sent then or to the follow-up letters sent later. 
The first superintendent vras interviewed in February, 1940 and inter-
I views with the others were held at different times in the succeeding three 
months. The length of the intervievrs ranged from thirty minutes, in one 
instance, to two hours in another. However, the majority of the interviews 
1Jsee Appendix. 
li 
I 
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I' I 
These practices were then compared viiith supervisory practices 
school teachers by these superintendents were dra.vm. and certain recoimll.en-
dat ions made. 
Limitations of the Study. 
Professional self-defense n~ have influenced the responses of the 
superintendents to the QUestionnaire. Yet, the investigator was struck by 
their candor and their willingness to discuss the supervisory problems pe-
culiar to their local situations. Several of the superintendents asked 
bluntly, "Well, ;What do you want -- what I know I should do if I had time 
or vfuat I actually do?" Assurance that the source of the information 
given would be held in strict confidence encouraged frank discussion. 
I' 
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CHA.PrER II 
SUivlMJIRY OF AVAILABlE LITERATURE RELATJNG 
TO SUPERVISORY TECHlifiCS. 
l. Purpose of the Chapter. 
The purpose of this chapter is to present a summary of the available 
literature bearing on this problem, organized under the headings of the 
various technics of supervision, and then to draw some general statements 
as to what appears to be recommended as good practice in their execution. 
This literature comes chiefly from two sources: (l) previous research 
studies; (2) textbooks written by men generally accepted as authorities in 
the field of supervision. 
i 2. Purposes of Supervision 
1J 
In 1933 1\li.ss I1ifary Louise Gabbert :reported a study en.ti tled, !_ 
qritical J\nalysis of the Purnoses of Sunervision. A total of 323 refer-
ences written by 244 specialists wel'e consulted regarding the purposes of 
supervision. These specialists included teachers of education, principals, 
state department mambers, superintendents, and supervisors. Nine purposes 
of supervision were recognized by the composite group. The list below is 
arranged according to frequency of mention. 
l. To train teachers in service 
2. To improve and develop the clL-rw.riculum 
3. To unify the w-ork of the school 
~~Louise Gabbert, "A Critical Analysis of the Purposes of Supervision," 
pp. 62-64. Unpublished J.ilaster' s thesis of George Feabod,y College for 
Teachers , 1933. 
8 
I 
!I 
I 
·I 
I 
I 
I 
I! 
i 
I 
I 
I 
I 
II 
II ji In the 
---·----------
4. To do research 
5. To set up teaching objectives 
6. To provide educational leadership 
'7. 
8. 
9. 
To increase educational opportunities for c.hildren 
To improve classroom management 
To establish desirable public relat i ons 
11 
Seventh Yearbook of the Department of Supervision and 
1
: [! Directors of Instruction is found the following statement r elative to the 
Ill ii 
'r !I 
\i 
I 
I 
I 
I 
I 
purpose of supervision. 
- - - - The all-inclusive purpose of supervision then 
becomes "pupil grovrth through teacher grovfth." 
The foregoing generalization directs attention to 
the only justification for supervis ion, namely, providing 
for the growth and improvement of teachers as a means of 
insuring the grm·rth and development of pupils. • • • 
Wd ss Katherine Cook, Chief of the Special Problems Division in the 
,I United States Office of Education sums up the real purpose of supervision 
I as follows -
"Rural school supervision •••• is not mere oversight. 
It is not inspection, not judgment of the teachers as an end in 
itself. Nor does it consist of miscellaneous, unsystematized 
activities of the 'general helper' type. Its function is 
specific; i.e., the improvement of instruction, through im-
provement of the teacher's practice. It is concerned with pro-
ducing changes in teachers, in their habits, their knowledge, 
the.ir interests, their ideals. Supervision is sometimes com-
pared to the 'rork of the physician, but the analogy is imperfect. 
It does not consist merely in finding defects, sick spots in 
teaching, as 1 t were, and curing them • • • • No matter what the 
level of efficiency of the rural school system, the same general 
concept of supervis ion applies. But its practical adaptations 
vary with variations in the organization and in the teaching 
personel. 11 Y 
Il':§cient!f'ic !~~ethod in Supervisory Programs , pp. 24-25. Seventh Yearbook 
of the Department of Supervisors and Directors of Instruction of the 
Nat ional Education Association, 1934. 
~he quotation is from Frederick E. Bolton's The Beginning Superintendent , 
pp. 333-334. 
I 
I 
r 
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·I There is general agreement among supervisors· that the method or I 
II 
i 
/ methods employed in supervision should be determined by the needs and 1 
' 11 i 
I facilities of the particular situation. Skaith reported a study in 1 
1936 in which 68 superintendents listed the follovrlng methods used by them 
or their supervisors to improve instruction. 
1. General teachers' meeting before the opening of school 
in the fall• (?9.9 per cent) 
2. General teachers' meetings for setting up programs. 
(73.5 .per cent) 
3. Group meetings of teachers doing similar types of work. 
(70.6 per cent) 
4. Standard tests to measure pupil achievement. (67.6 per-
cent) 
5. Bulletins to teachers setting up aims, procedures, etc. 
(60 per cent) 
6. Pre- and post- visitation conferences with teachers. 
(58.8 per cent) 
7. Long time plan of supervision. (57.3 ner cent) 
8. Visitation by teachers in other schools. (48.5 per cent) 
9. Demonstration teaching by the supervisor. (36.8 per cent) 
10. Rating scales furnished teachers . (35.3 per cent) 
11. Classification tests to place pupils new to the system. 
(35.3 per cent) 
.12. Short time plan of supervision. (33.8 per cent) 
13. Unit plans submitted to the office for supervisory re-
action. (33.8 per cent) 
14. Rating scales kept on file in the office. (32.4 per cent) 
15. Demonstration teaching by other teachers in the system. 
(32.4 per cent) 
16. Notice to teachers that visitation will be made. (29.2 
per cent) 
17. Study groups, making study of current professional lit-
erature. (26.4 per cent) 
18. Written report of visit made by the supervisor following 
observation. (20.5 per cent) 
19. Requirement that teachers submit v~itten reports of 
visits made to other school systems. (13.3 per cent) 
I/Francis Skaith, "A Study of the Nature and Amount of Supervision 
Beginning Teachers in Small School Systems Should Receive VJhile Teaching," 
p. 36. Unpublished H~ster's Thesis of Colorado State College of Agri- I 
culture and Mechanical .l\.rt s , 1936. 
I 
II 
I 
I 
I 
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20. Periodical schedule of supervisory visits posted in the 
office. (2.9 per cent) 
- 11 
Miss Helen Brouse listed the followi ng . teacher-supervisor con-
tacts which are aimed at the improvement of instruction. 
1. Personal conference 
2. Teaching lessons for the teacher 
3. Intervisiting 
4. Directing professional study 
5. Holdine group meetings 
6. ft~ranging for demonstration lessons by teachers 
7. Tests and measurement of the result of teaching y 
Boraf!S and Selke suggest the following ways of bringing help to 
teachers. 
1. Through school visitations 
2. By conferences vd th teachers 
3. By the use of circular letters and pamphlets 
4. By requiring reports 
5. By encouraging professional study 
y 
Stone , in his book, Su~rvision of the Elementary School, dis-
cusses the follo·wing "means and devices" for improving instruction. 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
The classroom vis i t for helping the teacher 
Individual conference and constructive criti cism 
Faculty meeti~s 
Demonstration lessons 
Teaching by the principal 
Visitation by the teacher 
Stimulation and direction of professional reading 
Display of objective results of classroom activities 
Utilizing supervisors and other educational experts 
Utilizing opportunities for eA~ension courses 
Standardized tests 
Written suggestions and directions 
I 
I 
'I \. 
t ~ , -----
II 
li 
I 
I 
! 
:!/Helen Brouse, ~ Can the Supervisor 
Bulletin of the School of Education, 
(September, 1928) p. 47. 
be. of Helu to the Elementary Teacher? 'I 
Indiana University, Vol. V, No. 1 
gV~ulius Boraas, and George A. Selke, Rural School Administration and 
Supe~~ision, PP• 109-123. 
I 
gVClarence R. Stone , SuEel~ision of the Elementary School, pp. 65-86. 
I 
,, 
.11 I 
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twers presents seven co-operative activities as ~ethods of super-
vising teachers: (1} clinics; (2} conferences and teachers' meetings; 
(3) aemonstrations; (4} professional associations; (5} experimentation and 
,I research; (6) professional study and travel; (7) teacher rating. 
11 The methods or technics of supervision listed in the foregoing may 
be organized adequately under the follm·;ing headings. 
l'i, y I! 1. Supervisory visit to the classroom 
1 2. The individual conference betvreen supervisor 
I 
and supervised. 
, 3. The teachers' meeting 
I 
4. S~pervisory bulletins 
5. Demonstration teaching 
I 
I 
I 
II 
6. Supervision of teachers' visits 
7. Supervisory uses of ·!;he course of study 
8. Supervisory uses of tests and measurements 
9. Supervision by means of rese·arch 
There is little evidence to indicate the relative effectiveness of 
3/ 
these te:cb.nics of supervision. However, Miss Kirtland - reported an 
ex:periment in 1934 11~hich showed (1) that supervision by visits and group 
meetings or the combination of the twro is better than no group meeting; 
(2) that supervision which combines visits and group meetings is superior 
to either visits or group meetings used separately; (3) that, althot~h 
group meetings are not so effective as either visits or combination, they 
are very valuable as means of supervising instruction; (4) that supervisory 
visits are superior to group meetings. Until further experiments covering 
a wider area are conducted, no general conclusions can be drawn ·with any 
aegree of reliability. 
1/.AJ.onzo F. Myers et al, Co-o:12erative S~ervision in the Public Schools, 
pp. 143-158. 
]/George c. Kyte, How to Supervise, pp. 137-380. 
!2}Fay Kirtland , ".An Evaluation of Supervi-sory Activities," pp. 81-82. 
Unpublished :Master's thesis of the University of Chicago, 1934. 
12 
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II 
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4. Visitation and Conference 
1.1 
Russell, in her study entitled Visitation and Conference as a 
Technique of Supervision, tabulated approved practices of visitation and 
conference as described by authors of textbooks, research bulletins , 
magazine ~vri ters, yearbooks, and in a monograph and two other stuclies. 
I 
She 1\ 
:?:./ 1 found that there was an agreement of the writers on the following paints. i 
Three types of visits are valuable for the improvement 
of teaching: inspectorial, social, and supervisory. The in-
spectorial visit aims at surveying nthe classroom and the school 
as a whole to find reasons for a supervisory visit and to arrange 
for the proper set-up of the work." The social visit aids in de-
veloping a friendly relationship between the supervisor and the 
teacher. The supervisory visit is concerned exclusively with the 
improvement of teaching. 
2. 'l'b.e teacher should know the objectives of the visit 
and the standards by which conditions are to be evaluated. 
3. The visit must be foLlowed by a conference. 
4. Random visits have a small place in a supervisory 
program. 
5. The supervisor who does not stay long enough to see 
a vmole unit of work or to head a ·whole recitation cannot 
evaluate the teaching properly. 
]/Ivlaxgaret Scongall Russell, "Visitation and Conference as a Technique of 
i 
II 
I 
I 
Supervision.n Unpublished 1Iaster's thesis of the University of Pittsburgh 
II 1933. 64 pp. 
I
ll _g}Ibid , P• 58 
I 
!I 
I 
I 
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6. Surprise visits do more harm than good. y 
Mi ss Russell's analysis of ten textbooks showed that the authors 
agree that the ];)lmpose of the classroom visit should be to improve teaching 
and that i t should not be to rate the teacher. 
That there is a wide difference of opinion among these textbook 
authors concerning notetaking during visits to the classroom is also shovm y 
by Miss Russell' s study. One author says that notes are of doubtful value. 
I Two suggest the taking of very few notes. Three believe that notes are all 
rigl1t if the teacher doesn't mind. Four authors suggest the use of a check-
list and four believe that the teacher should be given a copy of the super-
1 visor's notes before she leaves. Fi ve agree that notes should be taken 
I 
I 
I 
I 
after leaving the classroom. All advise that a record of the visit be kept. , 
§/ 
I Miss Russell's examination of these ten textbooks showed that a very 
i 
I 
I! 
II 
I! 
'I 
I 
I 
I 
I 
I 
" 
li 
If 
li 
/ 
definite stand is taken by their authors relative to the tllne for visits. 
They are unanimous on the follo\rlng: 
1 . The time for the visit should be determined by the 
problem. 
2. It should be a whole recitation. 
There should be a definite policy regarding time for 
visits. 
4. There should be "continuous visitation" -- successive 
visits -- if possible. 
Eight authors state that visits should be announced; seven, that 
'1 -.......,=-----~ ; il Ibid, p. 15 
gj Ibid, p. 22 
y Ibid, p.23 
1\ 
I 
I 
I 
i 
I 
I 
!visits should be scheduled. 
I 
II 
li 
5. Professional Study 
ll 
"One of the requirements for success in any According to Hunkins, 
II 
1!. 
I 
I 
II ! profession is continued study. 
! 
i school should, therefore, have 
I II study among its teachers." 
Teaching is no exception to the rule. A 
defillite provisions for proooting professiona1 
I 
I 
I 
The available literature on professional study by teachers in· sertice 
II is concerned chiefly with courses and professional reading. 
Writers are quick to recognize the value of courses as means of de-
Y 
velo:ping teachers in service. Barr, Burton, and Brueckner in their book, 
Supervision -- Principles and Practices in the Improvement of Teachi~, 
point to the following advantages of this device for training teachers in 
service: 
1. It provides expert assistance where expert assistance 
is needed. "The college and university teacher is usually one 
that has achieved a certain degree of expertness in his chosen 
field of specialization." 
2. It provides new and better library services than those 
ordinarily available to the field v~rker. 
3. It provides an opportunity to meet and exchange ideas 
with other teachers from other school systems. 
b' 
Cubberly also says that courses offer an excellent means of im-
proving teachers in service, but he cautions, 
To require teachers to carry on private study in academic 
subjects and to pass examinations on such while engaged in 
j)R. o. Hunkins, op. cit., p. 289. 
I 
·I 
I 
I' 
l 
I 
\I 
I 
yA. s. Barr et al.; Supervision 
ment of Instruction, p. 682. 
I• 
Principles and Practices in the Improve- !I 
~llwood P. Cubberly, Public School Administration, p. 351. 
I 
II 
/' 
II 
0---------···· 
I 
I 
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teaching is of somewhat doubtful value. It may be and often is 
done at the expense of the instruction in the schools. lJ 
y 
Cubberly is supported by Hunkins 1~0 stresses the value of the 
I I 1 summer school as the best means for professional study. 1 
I BoltonlVrecognizes the value of various kinds of courses for teachers I 
,I I 
Ji but he, too, feels that ove~~orked teachers should not be "required or I 
I allowed to take summer session work or correspondence courses when they 11 
j really need relaxation and rest;' 
1
1 
I .!1 
i Stone believes that a study of university extension coUl~ses should be I 
I made previous to the planning of the superVisory );lrOgram and that they sho4 1 
!be incorporated as part of the program if possible. :; 
II 
il 
1 Several methods of encouraging teachers to t ake courses are reported by !I 
I! E./ §) I the author s of certain textbooks. Gist and Bolton r eport that in many 
school systems salary increases are based upon the amount of advanced study 
,I 
!! ;: 
ii ii done by teachers but they do not state their own views on the matter. !\ 
JJ •I 
1 Bolton also reports that the expenses of summer study are paid for by the !i 
i town in some cases but again, he does not register his own feeling in the li 
§/ II 
matter. Cubberly comes out in favor of any plan of basing salary increases \! 
il 
p. 352. lj 
Hunkins, The Suner intendent at Work i n Smaller Schools, p.292. 
\i I! 
ll r ederick Elmer Bolton et al, ~he Beginning Superi ntendent,p. 318. 
- clarence R. Stone , op. cit., p.7B. 
Arthur s. Gi st , The Administration of SuEervision, p. 332. 
ederick Elmer Bolton et al., lee. cit. 
Frederick Elmer Bolton, et al., loc. cit. 
llwood P. Cubberly, op. cit., p. 385. 
II 
II 
'i 
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on extra study if it is combined with some form of teacher rating. .Almack li 
and Bursch state one of the points on which a salary schedule should be I 
based is "the cost of keeping up to date." 
Other methods of encouraging teachers to take courses are suggested 
y 
by some ·writers. "The good superintendent," v~rites Hunkins , "informs his 
teachers about professional study that may be carried on while teaching in 
:£1 
his county." Stone believes that information regarding courses should be 
passed along to teachers and that they should be aided and encouraged in 
jj 
their efforts to improve their teaching by taking courses. Hunkins feels 
that attendance at summer school should be required of teachers, possibly 
once every two or three years, but, "because of the expense to the teachers, 
the district should meet half the cost if it makes the requirement •••• The 
outlay to the district is justified through the better teaching that accrues 
to the children." 
A great deal has been v~itten about the influence of professional 
§/ 
reading on the gro~vth of teachers. Barr,Burton, and Breuckner have this 
to say about value of professional reading, 
Given the proper personal qualities, one of the best indices 
of a teacher's probable growth in service vnll be found in the 
kind and amount of reading done by her, professional and other\~ise. 
~ii th this thought in mind, one of the very first things to which 
supervision might tm~n in the study and improvement of teaching is 
the teachers' reading. 
~John C.Almack and James F. Bursch, The Administration of Consolidated and 
I Village Schools, p. 86. 
~· v. Hunkins, op. cit., p.l21 
I 
!]/Clarence R. Stone, op.cit. p.'78 
I 
11,!/R. v. Hunkins, op. cit., p.213 
11.§/A, S, Barr et al,, op, cit., p,683 
II 
I 
II 
I 
I 
II 
I 
!I 
II 
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I 
points to the influence of professional reading on teacher 
1
: 
II 
Cubberly 
grov.rth and suggests a plan to make it effective vJhen he says, 
I 
I 
I 
This (professional reading) is one of the effective 
agencies for promoting the grov~h of teachers in service and 
may be carried on as a group, or by schools, grades, or in 
the carrying out of projects. y 
Reeder says that professional reading is "unquestionably the largest 
I 
I 
l
opportuni t y which· the typical teacher possesses :tor · professional grmlfth. " 
~ jJ El §./ . 
Bolton, Stone, Borass, and Gist are among those who also recognize • 
the importance of professional reading in any program aimed at the Luprove-
ment of instruction. 
The large majority of books consulted stress the point that profes-
JJ 
sional reading should be directed in some vmy to be effective. Cubberly 
states that grade school teachers should read two well-selected books each 
year end that outlines should be made and thought-provoking questions dis-
1 cussed. He also suggests that teachers enroll in a state-reading circle. 
I 
§./ 
.AJ..ma.ck and Bursch suggest that the names of ne•v books and lists of m.aga-
1 y 
zin.e articles be sent to each teacher every month. Stone stresses the 
I --.,....-.--:-~~ 
J yEllwood P. Cubberly, op. cit., p.349 
I 
I 1-Y Nard G. Reeder, ~undamen"j;als o,! Public School Administration, p. 95. 
I 
~ ~rederick Elmer Bolton et al., op. cit., p.314. 
~~ .1/Clarence R. Stone, op. cit., pp. 76-77. 
11.§/J"ulius Borass and George .A. Selke, op. cit., p.l2l. 
!£}Arthurs. Gist, op. cit., p.332. 
I 
\\ ..ziEllwood P. Cubberly, lee. cit. 
1
1 
.§/Jo!m c. AL-na.ck and James F. Bursch, op. cit. p.366. 
I 
I. _gjClarence R. Stone, lee. cit. p 
1\ . 
I 
II 
'I II 
I' I! 
II 
II 
'I 
I 
I 
II 
!J 
necessity of having readings suggested to a teacher which bea.r on a :pa_-r>ti-
cula.r :problem ·with 1:1Jb.ich she is faced. He warns against overburdening the y y 
Reeder and Bolton suggest the formation I teacher 1.rlth too much reading. 
I 
:1 
. I 
I 
I 
!j 
I 
I 
I 
I 
i 
i 
I 
' 
of reading clubs as a guide in selecting and appraising materials. y 
Hunkins position regarding professional reading is so extreme that 
it is worthy of mention here. He favors making a certain amount of pro-
fessional reading a reQuirement. ~breover, he argues that it should be a 
' condition of the contract between the teacher and the school board. How-
ever , the enforcement of the rule, he says, should be left in the hands of 
the superintendent. 
The writers who mention it say that the reading materials should b.e 
jJ 
purchased vJ'i th public funds if possible. If the school board is unable or 
,
1 
refuses to buy professional literature, the teachers may buy their own or 
El 
pool their personal funds to avoid duplication of purchases. y 
.Anderson and Simpson stress the importance of placing the reading 
material in some central place. They write, 
An essential agency in the realization of a supervisory 
~vard G. Reeder, op. cit., p.97. 
g/Frederick Elmer Bolton et al., op. cit., p.314. 
, YR· V. Hunkins, op. cit. , pp. 288-289. 
~Nard G. Reeder, op. cit., p.95. 
R. v. Hunkins, op. cit., p.290. 
JOhn c. 4lmack and J"ames F. Bursch, op. cit. p.365. 
Arthurs. Gist, op. cit., p. 332. 
Frederick Elmer Bolton et al., op. cit., p.326. 
Fred Englehardt, Pu~c • . School Organization and Jl..dministration, :p. 414. 
1 .Q/\'lard G. Reeder, o:p. cit. ,p.97. 
11 R. V.Hunkins, op •. cit., p.290. 
II 
J: ~~-
11 Ellwood P. Cubberly, The Principal and His School, p. 478 
I John c. AJn:na.ck and JamesF. Bursch, op. cit., p.366. 
1 yc.J . .Anderson and I.J"ewell Simpson, The Supervision of Rural Schools ,p. 91. 
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program is the teachers' profe sional library • . Books, maga-
zine :articles, bulletins , monographs,reports of"experi:ments 
and investigations, mimeographed materials dealing with pro-
cedures , printed courses of study, and other material that 
bear on t he field 9f supervision being stressed should be 
collected, ca.taloged and filed in some central place, such 
a s the supervisor's or the county supervisor's home office. 
A r eading roam in connection vdth this professional library 
is veluable. This becomes a meeting place for committees 
of teachers vrorking on some special phase of the supervisory 
program. The books and other materi als are sent to teachers 
upon request. Traveling profess anal libraries are sent to 
rural centers. ·Teachers 1•fuo wish to carry on experimental work 
obtain reports of other experiments f r om this clearing house. 
T e supervisor must bear in mind the fact that the professional 
growth of teachers is a result of their own activity. The pro-
fessional library is a fine stih1ulator of teacher activity. 
lL. 
Gi st reports that some school systems have professional libraries 
with trained librarians in charge; others have t eare'heiB rooms in the public 
il 
., 
La 
I' 
I 
II 
I 
i 
I library. I 
The number of professional books is not so important as their 
II 
I 
I 
I 
! 
I 
t! 
II 
II ,, 
I 
I 
I 
quality and the erlent to which they are used. 
E. I 
Cubberly presents the following scheme for making books accessible I 
to teachers, 
The school building ought also to have a small professional 
library of useful and perti~ent volumes, and the ability further 
to draw on a central teachers' professional library for temporary 
loans. There should also be a few of the best magazines kept 
regularly at every school. 
II 
I 
!?) 
Bolton argues for a professional library in every building of a 
large system and says that in all systems, large and small, reading mate-
rials should be immediately accessible to the teachers. For this reason he 
feels that the public library is no subst"tute for a teachers' professional , jj II 
library. 
1}Arthur s. Gist, op. cit. , p. 332. 
~llwood P. Cubberly, The Principal and His School, pp. 477-478. 
1JFrederick Elmer Bolton et al. op. cit., p. 325. 
±/Ibid. p. 325. 
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I 6. Teachers' I\ifeetings 
li A study of the supervisory practices of several hundred supervisors 
I by the committee preparing the ~nth Yearbook of the Department of Ele ... --
11 menta:ry S chool Principals showed that teachers meetings rank fourth in use 
gj 
by them. 
!I -
li 
!j 
l! 
II 
II li 
I' 
I 
The available literature on this subject may be organized under four I 
headings: (1) Bases for organizing meetings; (2) Different kinds of 
meetings; (3) Planning and conducting meetings; and (4) Follow-up of the 
meetings. 
The bases for organizing teachers meetings stressed by many text-
books authors are (1) the purpose of the meeting, and (2) the needs of the y 
t~achers • . According to KYte, the size of the group of teachers asked to 
attend a meeting should be determined by the purpose of the meeting. He 
adds, 
Only those teachers shotud be required to attend a 
meeting in which the topic presented or discussed meets a . 
definite need which they can and should appreci ate. It will 
be necessary , therefore, to plan grade meetings , subject-
meetings, division meetings, and, in large cities, sectional 
meetings. !/ 
2.1 
Anderson and S~mpson stress teacher needs and interests as well as 
1/John c. AL~ck and J c®es F. Bursch, op. cit. pp. 365-366. 
J _y'Arthur s. Gist, op. cit., p.l92 • . 
~ J2/George c. Kyte, op. cit., p.239. 
I .!/Ibi d. p. 239. 
\ §)C. J. Anderson and I. Jewell s illlpson, op. cit. pp. 258-260. 
II 
I 
I 
II 
II ,, 
II 
:I 
II 
the purpose of the meeting in their discussion of the bases of organizing y 
teachers meetings. Hunkins, too, considers teacher interest and needs 
I 
I 
I 
I 
i 
y 
when organizing meetings. .A.lrn.ack and Bursch say, "Topics should be se-
11 II . . . lected with a view to . the interests and needs of all the teachers. 
' ' §) ' 
Barr and Burton classify teachers' meetings as fo.l.lovrs; 
1. General faculty meetings attended by all teachers 
building or district. 
in a 
2. Grade meetings attended by the teachers vTorking in one 
grade only. 
3. Intergrade meetings attended by the teachers of t·wo or 
three adjacent grades. 
4. Departmental meetings attended by teachers of the same 
subject. 
5. Conventions and associations. 
While Barr and Burton stress types of professional meetings, as in-
j;/ §/ y 
dicated in the foregoing, Cubberly, Alrna.ck and Bursch, and Bolton 
I 
I 
I 
I 
I 
I 
. 
~ merely distinguish between two general tYPeS of teachers• meetings: (1) II 
:i business meetings for dealing with school routine;.zjnd (2) general pro- II 
T fessional meetings. Accordi ng to these same men, business meetings should! 
! be very brief but should be held fre quently, while professional meetings :, 
I should be longer and should be held at least once every t wo weeks . Bolton ~ 
d -- 1! 
II }]R. v. Hrmk--J.ne , op. cit • , P• 291. II 
_g/John c. Alrnack and James F. Bursch, op. cit., p.363. j' 
§/A. s. Barr and William H. Burton, The Supervision of Instruction, p, 410, ~~ 
~llwood P. Cubberly, The Frinciual and His School, J?J?• 517-518 • 
.Q/John c. Alrnack and James F. Bursch, op. cit. p. 362. 
,,. 
§/Frederick Elmer Bolton et al., op. cit., PP• 355-356. 
1/Ellwood P. Cubberly, op. cit., P. 518. 
John c. Alrnack and James F. Bursch, loc. cit. 
Frederick Elmer Bolton et al., loc. cit. 
§/Frederick Elmer Bolton et al ., lac. cit. 
22 
suggests three or four professional meetings a year. 
I 11 ' Barr, Burton and Breuckner , in their book entitled, Supervisio~---
1/ Pri~ciples and Practices in the Jm~~ent o~_±pstruction, point to the 
II 
I 
abuses of the general faculty meeting in these words, 
}robably one of the most commonly employed devices in the 
training of teachers in service is the general faculty meeting. 
This device has been so very commonly used for this purpose 
that it is iTequently accepted as an end in itself and planned 
for vri thout much regard for the needs of the teachers. "l'fuether 
or not it is effective depends upon how it is employed in par-
ticular training situations. 
These v~iters argue that grade, intergrade, departmental, and divi-
sional meetings better meet the needs and interests of teachers than do gen-
y' 
eral faculty meetings. 
The small group conference is another form of teachers' meeting re-
sembling closely the group meetings described above. Barr, Burton, and 
y 
Breuckner 1.'lri te, 
• • • • The small group conference may be employed wherever 
one finds teachers of like needs, interests, and problems. The 
advantages of this method .lie in its economy of time, its re-
cognition of individual differences, and its informal proximity 
to the teachers themselves. It probably deserves much wider use 
in supervision than it novr receives. 
I 
I· 
,, 
rl 
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I 
I 
"The well conducted teachers' meeting exemplifies all the good char- ,I 
other t hings II 
i 
I 
I 
!I 
acteristics of a complete teaching act.n This implies, among 
that the meeting 
1. Must he carefully planned and carefully assigned --
must be definite and purposeful. 
1/A. s. Barr et al., op. cit., pp. 676-6'77. 
y'A. s. Barr et al.' op. cit., p.6'7'7. 
~A.s. Barret al., loc. cit. 
1fJohn c. Al.Inack, Modern School Ad..Tllinistration , p. 208. 
II 
I 
I 
2. Must be organized around the needs of the teachers 
and must have an apperceptive basis if it is to be of real 
interest to the group ; 
3. Must provide for free expression of opinion and for 
discussion by as many numbers of the group as possible-- a 
maximum of teacher participation under the · careful guidance 
of the supervisor ; 
4. l:Eust be related to what has preceded and must lead 
on. ]J y 
Kyte suggests that teachers t ake an active part in the pl8lllling of 
the meeting and that a bulletin be sent to them pre.vious to the meeting to 
arou_se interest in it and to give the tea chers time to prepare for the 
:Y 
meeting. Teacher participation is prominent in a good meeting. 
jj 
Kyte 
adds another principle of the teachers' meeting to those presented in the 
foregoing by Anderson and Simpson when he stresses the need for a proper 
S1.llllillarY of the discussion. He vvri tes, 
The summation should not end, in general, with a mere 
statement of the conclusions reached. Out of it should grow 
either the assignment for another meeting, or suggestions of 
changes in teaching which make such appeals to the teachers 
that they return to their classrooms eager to exper~mnt with 
them or to incorporate them into their own methods. The 
teachers will then be conscious that something worthwhile has 
resulted from the meeting, and that the tLffie spent in it was 
well spent. 
Routine or administrat ive matters should not be discussed at teacher I 
~ I meetings. y I 
in his book Modern School Administration, states I John c. Almack, 
IJc. J.AnderSO:n and I . Jewell Simpson, op. cit., p. 283. 
gVGeorge c. Kyte, op. cit., p. 219. 
~,..Ihid, r,,222• 
~Ibid, pp . 223-224. 
I _!2./Ibid . p. 23'7. 
&~John c. Almack, op. cit., p. 208. 
I 
I 
I 
I 
i. 
that meetings should be organized in such a way that "frank, democratic, I 
and purposeful participation by all the teachers presentn will be encouraged. i 
He also stresses the need for a summary of the points di scussed and the con-
Y 
elusions reached. 
y I 
Barr, Bm-ton, and Brueclmer, discussing methods of making meetings mom 
. . I 
effective, say that· (1) to insure better results teachers should participate I 
Ji in plann·ng and administering the meet ine ; (2) a mimeographed brief should 
I 
be sent before the meeting to those who will attend.; (3) meetings should 
~ 
not be used for rout~e p~~poses; (4) the meeting should close vnth a 
jJ 
summary of the cUscussion; and (5) many supervisors send a written summary 
I 
' 
I 
of the discussion to the teachers who attended. 
E./ 
Gist I I also stresses the element of teacher participation in effective 
!I 
a.mlounce-
1
/ 
teachers meetings. 
§} 
that the teachers' meeting is not the place for Hunkins sa 
ments. He has this to say regarding the planning of the meeting, 
Usually the tea chers should have some voice in the selection 
of topics •••• Indirectly it helps the attitude of the teachers 
to mrd the meetings, for they are more apt to feel that the meet-
ings are their o•~· 
&JR. v. Hunkins , op. cit . p.29 • 
,I 
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I 
I 
announcing the date, the topic, the place, and the exect hour. 
The bulletin may well contain a fevr especially good references 
on the topic, vnth a suggestion that the teachers each read one 
or more by way of preparation for the meeting. il.. few thought-
provoking questions on the topic may also be profitably included il 
!I 
to help in managing meetings discussed by Almack ji 
the importance of teacher participation in planning ~~ 
in the bulletin. l/ 
Among the principles 
I 
' gJ 
\ and Bursch are included 
and administering meetings. They discuss the role of the supervisor as 
follows , y 
The principal (superintendent or supervisor) should not 
attempt to dominate the meeting, but should keep his views 
somevwhat in the background. His efforts should be focussed on 
getting a fair and impartial consideration of the problems, 
based u:pon :possess ion and proper interpretation of facts. jJ 
y 
Barr and Burton advise (1) that teachers be invited to participate 
the planning and administering of meetings; (2) that a mimeographed brief 
j be 
I 
be 
sent teachers before the meeting; (3) that routine matters should not 
discussed at meetings , and (4) that a summary of the discussion should 
be dravm up and sent to those teachers who attended. 
!2/ 
P~derson and Simpson list the following precautions concerning 
teachers' meetings: 
1. Begin on time and end on time. 
2. See to it that the meeting is pleasant. 
3. Do not use the meeting for routine purposes that can 
be disposed of otherwise. 
gR. v. Hunkins, loc. cit • 
. yJ"ohn C • .AJ..rnack and J"ames Fe Bursch, o:p. cit., pp. 363-364. 
,!V'"Superintendent or supervisor" is an insertion by the present writer. 
I 
,!/J"ohn c. Almaclc and J"ames F. Bursch , loc. cit. 
EJA. s. Barr and William H. B,urton , op. cit., p. 411-413. 
: §/C. ;r. Anderson and I. Jewell Simpson, op. cit., pp. 283-284. 
i 
i 
I II 
I 
I 
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'I 
I 
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I 
I 
I 
I 
I! 
4. 
5 . 
6. 
7. 
Do not permit two or three teachers to do all the 
talking . 
Send out in advance a mimeographed brief to those 
who will be present. 
1~ke teachers feel that the meeting is an opportunity 
and not just a reQuirement. 
The extent of teacher participation is the real test 
of a good group meeting. 
There . is little agreement among ~~iters of textbooks relative to the 
II best time for teachers' meetings. Meetings should not be held after school 11 y 
I' when time is short and teachers are tired. Hunkins takes exception 
to this criticism of after school meetings very vigorously. He 1.vrites, 
,, 
! 
I 
I' 
' 
After-school meetings are likely to be objected to some- i 
Ill times because of the fatigued condition that the teachers are 
alleged to be in after a day in the classroom. But other ~~~· 
people work till five or six and it is hard to see why teachers 
should not. Ji .y own observation is that the hardest working 
'I ~~=s ~~r~!e!~ ~~a~~e!~ a~;e~~;c~~o!o:::!!~~:, ~~w~~~!~i~~t~s II 
11 probably well to have the meetings early in the week if they ~~~ 
it are held after school. They should begin promptly and end 
1: J)romptly. ~ 
II A. I :::.~ 'I i! If meetings must be held after school Kyte · suggests that the il 
I teachers be consulted concerning the best time and that the time be set ~~ 
I aside that is the vrill of the majority. 
I §./ 
Anderson and S:Lmpson believe "a more definite responsibili ty j 
'~The writers who hold this opinion follow: A. s. Barr and Burton, op. cit. , p. 414. 1 George c. Kyte, op. cit., p. 231. 1 A. s. Barret al, op. cit., p. 680. j c. :r. Anderson and I. :Jewell Simpson, op. cit., p. 260. 
/ iijrthur s. Gist, op. cit. , p. 198. 
gjR. V. Hunkins, op. cit., p. 291. 
I 
I 
~. V. Hunkins, loc. cit. 
±/George c. Kyte, op. cit. , p. 230. 
I2JC. :r. 1\..nderson and I. :Jewell Simpson, op . cit. , p. 261. 
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.. 
for the success of the meetings is evidenced by 
1 are made part of the regular teaching day." 
,, 
They suggest that meetings be 
il 
I 
I 
held from 9:30 a. m. to 3:30 p.m. or from one to four o'clock in the after-
1/ 
noon. Of course pupils would be excused during either of these periods. 1 
Kyte EVreports the practice of some superintendents to set aside Friday I 
§! I 
Barr and Burton recommend I afternoon twice a month for teachers' meetings. 
that school be dismissed early to ma.ke time for teachers' meetings. I 
jJ 
Gist believes that meetings shotud be held on Saturday. His point 
of view differs so much from that of any of the other ~~iters consulted that 
I 
I 
1i 
I 
I 
I 
I 
.I 
it is worth quoting: 
Another good plan i~ to hold teachers' meetings on Saturday 
mornings. This is a good time for several reasons. The teachers 
are more refreshed than in the case when meetings are called 
upon school days. This arrangement makes it possible to convene 
for a two hour session when necessary. Furthermore, the public 
is apt to think of the teachers as having an easy time with short 
days, short weeks, and long summer vacations. The knowledge that 
teachers are having duties on Saturdays often making their working 
weeks five and a half days has a good effect upon the public. This 
plan might well continue when necessary even after the working 
:man' s week has been shortened to five days. EJ 2.1 .. · 
Hunkins and Anderson ··'and Simpson 7 4eel that Saturday is an unsatis-
factory time for meetings because the teachers feel that their personal 
time is being taken from the~. 
j}c. J. Anderson and I. Jewell Simpson, loc. cit. 
g/George c. Kyte, op. cit., p. 231. 
SiJA. s. Barr and William H. Burton, op. cit., p. 414. 
I 
J/Arthur s. Gist, op. cit., p. 198. 
£~Arthurs. Gist , loc. cit. 
§JR. v. Hunkins, op. cit., p. 291. 
2/C. J. Anderson and I. Jewell Simpson, op. cit., p. 261. 
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In 1926 a bulletin entitled, A Handbook of l'vfa.jor Educational Issues, 
was published by the National Education Association. The discussion of the 
chief characteristics of excellent teachers' meetings so adequately summar-
izes the entire foregoing discussion of teachers' meetings that it is re-
printed below. 
(1) Teachers feel that the meeting is an opportunity, not 
a requirement. 
( 2) The meeting is carefully planned. The administrator 
sets the situation so as to insure the development of his 
teachers. · 
(3) The meeting has a definite purpose. 
(4) Important issues of general interest to all teachers 
are discussed rather than administrative details and announce-
ments that can usually better be covered in a ty:pev~itten or 
mimeographed notice or bulletin. 
(5) Items are taken up in proper order or sequence. 
The meeting is conducted as though it were a business proposition. 
P.~l trivial and irrelevant matter is avoided in order that the 
meeting may not be unduly prolonged. 
(6 ) Each meeting renders constructive cumula tive service 
so that there is rmity in the year's program, and something 
accomplished by the end of the year • . 
(7) The dis cussion for the most part concerns matters of 
common interest to all those present. This means that there 
should be careful planning to decide which topics belong to the 
general meeting , and which to the special meeting. In the general 
meeting , educational problems of the state and national as well as 
local interest ·will be discussed. 
(8 ) Many teachers take an active part. They feel free to 
ask questions and to discuss their work and their problems. Two 
or three teachers are not permitted to do all the talking. Some-
times the teacher who ha.s the most self-confidence has the fewest 
ideas. The extent of teacher participation is the real test of a 
good group meeting. 
( 9} A record of proceedings is kept and filed. This shows 
what vras s a id, what action was taken, and acts as a check to show 
if any vital points are omitted. 
(10} General good spirit prevails -- something is accom-
plished in promoting unity and co-operation throughout the school. 
(11) It is interesting to the teachers. The school admin-
istrator who forces his teachers to suffer martyrdom in long-
dravVJn-out, dry-as-dust meetings is violating the principles of 
sound pedagogy-. 
(12) Vfuen general rules are presented, ea ch teacher is 
Provided 7rith a copy of :points to be discussed. 
- (13) Due notice is given when the meeting is not held at 
regularly specified time and place. 
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(14) It begins on time, and, as far as possible, adjot~ns 
on time. y 
7. Use of Tests. y 
·Gi st in his discuss.ion of the use r. of standardized tests in super-
j\ vision classifies 'thei;r uses under five headings. 
II 
·I II 
11 
I 
lj 
1. General survey, comparison purposes 
2. Diagnostic purposes 
3. Prognostic purposes 
4. Research purposes to study the curriculum, inuthods, etc. 
5. To stimulate teachers, principals, and supervisors. 
21 
Hunkins suggests three uses of standardized tests: (1) to assist 
teachers in setting standards for judging the work of their pupils; ( 2) to 
assist in determining promotions; (3) to compare the achievement of the 
system with the norm. y 
!I 
!I 
:I 
II 
i 
I 
I 
I 
I 
I 
certain li 
I' 
Bolton feels that the teacher's efficienc may be judged to a 
~ 
in 1! 
I 
Burton urges caution extent by the results of standardized tests. 
using test result s for this pt~pose. He writes, 
On the surface it seems that standard tests would give a 
wholly adequate measure of teaching efficiency. They do. and 
they do not. 
In the first place, the teacher is not wholly responsible 
for the changes which occur in pupils. Good or poor results may 
follow from conditions in the home, the personal health of the 
pupil, the intelligence levels, etc., the quality of teaching 
being only one of many factors affecting the results •••• 
In the sefond place standardized tests are not at this time 
1/This quotat i on is from Ward G. Reeder's, The Fundamentals of Public School 
Administration, pp. 106-107. 
_y'.Arthur s . Gist, op. cit., p. 234. 
£/R. v. Hunkins, op. cit., p. 312. 
~ederick Elmer Bolton et al., op. cit., p. 346 • 
.§./V1filliam. H. Burton, The Supervision of Instruction, pp. 323-324. 
I I 
!I 
i 
i 
II 
I 
I 
I 
available for measu~ing all the changes produced. Skills and in-
formation developed in the tool sub jects are novr measured with a 
fair degree of success. N~re recently attention has been turned 
to thought questions, reasoning and judgment. But many outcomes 
are as yet unmeasured. Judgment of teacher's efficiency must be 
based upon a complete inventory of results • . llhat the test re-
sults will do i s to reveal conditions and the explanation Il18Y be 
sought through a careful analysis of all the factors affecting 
pupil :progress. 1/ y 
Bolton also suggests that tests be used to discover whether or not 
"materials and procedures are properly adapted to the growth stages of the 
pupils." He feels that test results aid in determining comparisons of the 
achievement o t he particular school system vri th other systems and thus be y 
of assistance in planning t he supervi sory program. 
jj 
Stone stresses the use of standardized tests as a f act finding de-
vice to be used in determining the supervisory program. He points to three 
other values of tests: (1) classifying pupils into homogeneous groups; (2) 
diagnosing teacher difficult i es in the use of certain teaching techniques ; 
and (3) determining the relative effectiveness of certain methods of devel-
E/ 
oping imnortant skills. 
- §_/ 
Cubberly states four uses of standardized tests which are little 
I IOOre 
I 
than a restatement of uses presented above. 
I 
I 
I 
1. Diagnosing pupil and tea cher 
2. Planning remedial procedua•es 
3. Classi f i cat i on end promotion 
4. Evaluat ing the ef ficiency of 
difficulties 
of pupils 
the instruction. 
1 jj\'lilliam H. Burton , loc. cit. 
I y'Frederick Elmer Bolton et al., op. cit., p. 346. 
~ ~rederick Elmer Bol ton et al., loc. cit. 
j1fClarence R. Stone , op.ci t., pp. 78-79 
I .§/Ibid , pp. 79-BO. 
~llwood P. Cubberly, The Principal ~nd His School,~ 486. 
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31 
Burton 
1. 
2. 
3. 
4. 
in his book, The Supervision of Instruction, recognizes 
The classification and promotion of pupils 
Measurement of educational outcomes (survey testing) 
Evaluating the efficiency of the teacher !I 
Measurement in teaching 
(a) Setting of standards 1
1
1 
(b) Improvement of ex&~inations 
(c) Development of study directions I 
(d) Practice tests I 
5. Educational diagnosis 11 
6. Educat ional and vocational guidance 
I 7. Research and experimentations ' 
Most 1'1I'iters acJmov;ledge the limitations of standardized tests outside 11 
: Y II I the exact subjects like aritl:u:netic and the sciences. \ 
There is some difference of opinion as to ~mo should give and score 
:9.1 
standardized tests. .~derson and Simpson say that the teachers should 
!::/ 
!the tests. Stone states that only teachers who have had considerable 
I 
il 
!I 
II 
training should be expected to score tests accurately. .Almack and Bursch 
!il 
say that the teachers should administer and score the te sts. Bolton 
writes , 
Standardized tests should not be administered and inter-
i}William H. Burton, op. cit., p. 318. 
gVSome of these writers follow: 
Frederick Elmer Bolton et al., opl cit., pp. 346-347. 
A. s. Barr and William H.Burton, op. cit., pp. 323-324. 
Ellwood P. Cubberly, The PrinciJi>al and His School, pp. 496-498. 
Elarence R. Stone , op. cit., p. 85. 
]/C. ~. -~derson and I. ~ewell Simpson, op. cit., pp. 174-175. 
~Clarence R. Stone, op. ci t., p. 83 • 
.§/~ohn c • .Alrna.ck and ~ames F. Bursch, op. cit.,, p. 355. 
~ederick Elmer Bolton et al., op. cit., p. 347. 
I 
I 
give i 
I 
E) I 
I 
·I 
I 
II 
li 
I 
pr~ted b;r novices. No superintendent or 
competenc·e ·~o give them who has not taken 
a graduate school of education. Here is 
kn.owledpe is a dangerous thing. 11 
s. Intervisitation y 
teacher should assume 
a thorough course in 
a case where 11 a little 
In 1931 Aust in reported a study entitled, Teacher Intervisita tion 
il 
!I 
il 
II 
I' 
!J..S . a WJethod of Sup~rvision in the Smaller School System. As a ~esult o:f his I 
survey of the literature in the field and the results of a questionnaire 
sent to all of the superintendents of Nebraska schools having ten or more 
teachers, Austin says, 
Intervisitation appears to be a new and novel way of 
supervision in the smaller schools and most of the larger 
schools, consequently there are few available policies and 
techniques in regard to it. y . 
While few writers stress intervisitation as a means of supervision, those 
that do, according to Austin, endorse it for the following reasons, 
1. 
2. 
3. 
4. 
5. 
6. 
7. jj 
It strengthens the teacher. 
It strengthens the technique of both the strong and · 
weak teacher. 
It strengthens disciplinary skills. 
It increases efficiency in routine factors of school 
managements. 
It aids both visiting and visited teacher to achieve 
better resu,lts. 
It gives teachers new light on problems which they 
have fully realized. 
It gives ins-oiration and assistance. 
Austin reports a study by Helby covering twenty widely distributed 
I 
I 
I 
I 
11 ji'ilii,ory Ao Aufl'tin, •Tea cher Intervisitation as a Method or Supervision in 
IJ the Smaller School Systems." Unpublished Master's thesis of the Univ-
1 ~::: :y p::f 
6 
Ne braslm, 1931 , 59 pp, 
~ - ,!2/Ibid, p. 24. 
,; . 
il .!/Ibid , :P• ll. 
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i 
schools which showed that intervisitation of teachers in the stune system is 
more common than visits in other systems. Neither kind of visitation is 
ranked very high among the tehhnics of supervision nor are they reported 
very often. 
ll 
Kyte also reports that visits in other systa~s are rare because it 
is difficult to plan such visits well enough to make it worthwhile. His 
position is that visits should be on an exchange basis and then it should 
I be for one-half to one year. 
:Y I 
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As a result of tvm experiments carried on by him, Austin suggests 
the following eight steps as necessary to a - w:orthVThile supervisory program 
of intervisitation. 
1. 
2. 
3. 
4. 
5. 
6. 
s. 
Supervisory planning to meet a lmo-vm. need for the 
teacher. 
Securing from superintendents of surrounding tmms 
a list containing names of teachers and subjects or 
methods in which they are particularly strong. 
Planning with the teacher for her proposed visit to 
another school. 
Planning vd th the teacher to be visited so that the 
visiting teacher vnll be assured a helpful demon-
stration. 
Providi ng for a conference between the visiting 
teacher and the visited teacher after the demon-
stration. 
Holding a conference betv;een the visiting ·teacher 
regardi ng the visit. 
Providing for a report from the visiting teacher in 
faculty meeting on points of interest to all. 
Following up the teacher's work in the classroom 
and by other means vrhich will help fix the desire of 
gain. 
§} 
Almack and Bursch state that the value of intervisitation depends 
1/George c. Kyte, How to Su~rvise, p. 303. 
~Emory A. Austin, op. cit., p. 59. 
£/j, c. Almack and j. F~ Bursch, The Administration of CoRsolidated and 
VJ.llage Schools, pp. ;,68-369. -----
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upon the follovdng, 
I! 
Ill 1. The teacher knovnng what she is to look for. 
2. A careful analysis afterward of what she has ob- 11 
served. l'l 
3. Preparation in advance -by the demonstrator. 
II ,, 
I' 
·I 
I 4. Efforts to put the good into practice. I! 
!
1
1' Y excellent I Barr, Burton, and Bruclmer feel that intervisi tation is an 
!I 
I, 'I ~~~ device for improving instruction if it is properly administered; that IJ 
1 
directed visits are better than undirected. 
I! 2/ II 
11 In :Modern School Administratio:J,!, Almack- proposes the following three IJ 
lrl
1
1 ( 1) sunervJ.' sory plann1' ng' l. . • e. ' ob- )1' steps in supervising teachers' visits: K 
J servation of teaching to detect needs; ( 2) preparation of teacher or I! 
I
! II teachers for the visit thr,ough conferences, meetings, bulletins, etc., and 
the preparation of the demonstrator; (3) checking of gains made through the 
use of one or more supervisory techniques following the visit. 
~ 
Kyte adequately sunnnarizes the steps which make intervisitation an 
effective technic in the improvement of instruction. 
1. Supervisory planning to meet a knovm need of the 
teacher 
2. Planning with the teacher for her proposed visit 
to another. 
3. Planning with the teacher to be visited so that 
the visiting teacher will be assured of a helpful 
demonstration. 
4. Providing for a conference between the visiting 
and the visited teachers after the demonstration. 
5. Holding a supervisory coi'I..ference with the visiting 
teacher regarding the visit. 
6. Following up her •~rk in the classroom and by other 
means which will help fix the desired gains. 
IJA. s. Barr--et" al , s.uvervision - Principles and Practices in the 
of Instruction, p. 688. 
_g/John 0 .. ~c.~, Modern School Administration, p. 209. 
]VGeorge c. Kyte, op. cit., pp. 292-293. 
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9. Supervisory bulletins. y 
In 1935 Rainey reported a study entitled, The Use of the Bulletin as 
Ia Device in Supervision, which showed (1} that of the one hundred thirty-
eight superintendents in thirty-nine states who co-operated, 72 per cent 
I 
I 
I 
stated that they used the bulletin as a supervisory device; (2) that a large 1 
part of the remaining 28 per cent stated that they use it as an administra-
ltive device; (3) that the size of the school did not affect the value of the 
device in supervision; and (4) that those who used it reported that it 
!brought about increased efficiency in supervision. 
I 
y 
Barr, Burton, and Brueckner state that the bulletin has become a most 
I 
~ L~portant device for training teachers in service. They list the following 
I ways in which the bulletin aids in supervision: 
I 
I 
I 
I 
I[ 
il 
1. by giving a sort of pennanancy to the assistance rendered. 
(Materials may be kept for future reference and used in many in-
stances time and time again.) 
2. by assuring a certain completeness and a ccuracy of state-
ment. (One or dinarily exercises somewhat more care in written 
materials than in spoken materials.) 
3. by saving the time of the supervisor. (It is not always 
possible for the supervisor to always be present when his services 
are needed; to do by individual conference or even -by group con-
ferences what a well-prepared supervisory bulletin may do is time 
consuming if not impossible in the larger systems) ]V 
jJ 
KYte classifies supervisory bulletins under three headings: (1) 
bulletins for general supervisory instruction; (2} bulletins for specific 
I!Wi11iam Lindsey Rainey, "The Use of the Bulletin as a Device in Super-
vision." Unpublished Master's thesis of the University of Pittsburgh, 
1935. 89 pp. 
gVA. s. Barr, et al., op. cit. p. 681. 
](A. s. Barr, et a1., lee. cit. 
, ..1/George c. Kyte, op. cit., p . 243. 
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teacher preparation; and specific follow-up bulletins. I Bulletins for genera4
1 
supervisory instruction may deal with any of the following: (1) the super-; 
/i visor's philosophy of education; (2) summaries of sound methods of teaching; 
II ii (3) accounts of good teaching being done elsewhere in the system.; (4) de-
/' 
,r 
'I 
I 
I 
i 
II 
scriptions of devices of teaching; reading references; and (5) information y 
about the schools, pupils, and subject matter. Bulletins for specific 
teacher preparation are those sent previous to a conference or meeting con-
taining an outline of the approaching discussion along with reading refer-
Y 
to the rural school super visor. They v-~rite, 
Under the most favorable rural school conditions existing 
today the supervisor is unable to visit the teacher more often 
than once a month. This distance between schools, road condi-
tions , the number of teachers in the supervisory unit, the 
necessary administrative duties of the supervisor -- all these 
make more fre quent teachers' meetings impossible. Were not 
these handicaps present, it would still be necessary to use 
another instrument to make the personal visit, the individual 
conference, the teachers' rneeting , and the demonstration 
lesson fully effective. The superviso~J bulletin is this 
intergrating instrument. 2) 
1/George c. Kyte, op. cit., pp. 244-258. 
g/Ibid , pp. 258-264. 
yibid , pp. 265-269. 
jjC. J. Anderson and I. Jewell S:iJ:npson, op. cit., p. 315. 
yc. :r. Anderson and I . J e·vrell Simpson, loc. cit. 
il 
I 
I 
I 
I 
I 
I 
I il 
~ I 
IJ 
Anderson and Simpson classify bulletins exactly as does I{yte but 
under different names: (1) the "progress" bulletin which corresponds to the 
general progress bulletin; (2) the pre-conference bulletin which corresponds 
to bulletins for special preparc.tion; and ( 3) the follow-up bullet ·n 1 h · ch 
Jaorresponds to Kyte 's follow-up bullet in. y 
I 
li 
I 
I 
P~derson and Simpson report a survey of 90 superintendents of ruxal 
schools ·who recorded the follovring values of supervisory bulletins. 
1. They are very valuable in that they simpli;tty the follow-
up problem. 
2. All teachers can be reached at the S!:ime time. 
3. Bullet ins may be filed for fUture reference. 
4. Bulletins help to supplement the course of study. 
5. After a county survey of general difficulties has 
been made, bulletins serve as a splendid means of providing 
suggestions of a remedial nature. 
6. The work of the entire county can be systematized 
by means of supervisory bulletins. 
?. The good in teaching can be made "contagious" to all. 
s. Bulletins inspire teachers because they feel in 
closer touch vrith supervisors. 
The fact that the bulletin can be filed alid used for reference upon 
2.1 
at meetings is a value s tressed by Hunkins and points made i n it or 
!I §/ 
Borass and Selke. Borass and Selke see its value as a supervisory t ime-
saver in that it can reach many teachers in a short time. 
§./ 
Stone warns that this "paper supervision" should not displace 
1Jc. J. Anderson and I. Jewell Simpson, op. cit., pp. 316-338. 
g/Ibid , pp. 341-343. 
1VR• V. Htmkins , op. ..... C J.uo , pp. 129-130 • 
.!/Julius Borass and George A. Selke, op. cit. , p. 120 • 
..2/Julius Borass and Geor ge A. Selke, loc. cit. 
&/Clarence R. Stone, op . cit., p. 86. 
I; 
II 
,, 
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1: 
'I 
"personal supervision" but that it should supplement and f acilitate it. 
11 
Stone suggests that bulletins concerning uniform teaching practices be 
sent to teachers who could then file them and refer to them. whenever 
necessary. y 
Bolton says that a wise use of the bulletin can save the supervisor 
a great deal of time. Buxr presents several advantages of the bulletin 
which no other supervisory device possesses: 
(1) It can be prepared when the supervisor has available 
time -- in the evening or over the week-end; (2) it can be 
brought to the attention of many teachers scattered throughout 
many schools without requiring them to assemble in one place; 
(3) it can bridge a gap left by other supervisory devices; 
(4) it can prepare the ·vray for supervisory meeting or for a 
series of individual conferences. ~ 
10. Demonstration Lessons 
The discussion of demonstrations will be organized under three topics: 
(1) the value and purpose of the demonstration lesson; (2) the types of 
demonstrations; and (3 ) the steps in the complete demonstration lesson. 
11 
Anderson and Si.TUpson refer to several studies which show that "the 
demonstration lesson is one of the most effective agencies for educating 
teachers and that teachers themselves accord demonstrations teaching a high 
rank among supervisory aids~" A study by Barr shows that teachers rank 
demonstration teaching second most helpful among supervisory devices. 
§/ 
1/Ibid, pp~ 85-86. 
gVFrederick Elmer Bolton et al., op. cit., p. 313. 
]/This quotation is taken from Frederick Elmer Bolton et al., 'l'he Beginning 
Su;perintendept, p. 313. 
jjc. J • .Anderson and I. Jewell Simpson, op. cit., p. 288. 
yc. J • .Anderson and I. Jewell Simpson, loc. cit. 
I 
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:- The elementary -~~~o;-;~achers of Beaumont, Texas -r~~d demonstration 
teaching the most helpful of all the supervisory methods employed by their 
]j 
supervisors. Teachers in Hammond, Indiana , and Topeka, Kansas indicated o 
y 
a questionnaire that they desired more demonstration teaching. Miss 
Southall reported a stud in 1930 ' involving the practices of two hundred 
representative supervisors in rural and url::lan areas as well as specialists 
in supervision, superin·liendents employing supervisors, and teachers being 
supervised which showed the following: (1) that demonstration teaching is 
considered most valuable and should be used most frequently in the training 
of beginning teachers; (2) that it should be used next most frequently in 
helping teachers with specific wealmesses and teaching difficulties; (3) 
that demonstration teaching should be used third most fre quently with strong 
§./ 
teachers who are experimenting with new teaching methods. y 
B r , Burton, and Brueckner state that "the chief purpose of de-
monstration teaching is to show the observers 'how· to do it'; to present 
sound and approved methods of procedure, devices, and techniques. 11 Kyte 
§./ 
say that the demonstration lesson can serve as a means to showing teachers 
what the supervisor considers good teaching and also to demonstrate to 
teachers those "methods, devices, and classroom organization vri th which they 
may need help.n 
§! 
Kyte discusses three kinds of demonstration lessons: (1) those 
jjc. :r. Anderson and I. :Jewell Simpson, loc. cit. 
yc. :r. Anderson and I. :Jewell Simpson, loc. cit. 
1VIbid, pp. 288-289. 
1JA. s . Barret al, op. cit., p. 685. 
iVGeorge c. Kyte, op. cit., p. 272. 
§/Ib·d , p. 281. 
======·--
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taught by a supervisor for a teacher in her ovm classroom; (2) those taught 
by a teacher to her own class in its room for another teacher or small group 
of teachers; (3) those taught by a supervisor or a teacher to pupils outside 
1 
their o1vn classroom and ~n the presence of a group of observers. Anderson 
gj 
and Cubberly classify demonstration lessons under similar headings. 
Some ~7riters frown on what are termed "emergency demonstrations;" 
i.e., the supervisor comes in and takes the class. According to Barr, 
jj 
Burton, and Brueclmer, this , form of demonstration should be used rarely 
and with care so that the teacher will not suffer in the eyes of her pupils. 
§/ 
Bolton says V.ery bluntly that the superintendent should never take over y 
the class visited. Anderson and Simpson insist that planning of the 
lesson by the supervisor is necessary before he takes the class except in 
JJ 
certain drill lessons. Burton recognizes emergency demonstrations but 
urges that they be used infrequently and then with great care. 
Authors differ very little in their presentations of the various steps 
§} 
in the use of the demonstration lesson. dOhn c. ~~ck, in his book 
Modern School Administration, discusses six; 
1. SupervisOlJr officer determines the specific needs of 
each teacher and selects points which th~ observation of a 
I]'C': J • .A:nd0rson and I. dewell Simpson, op. cit ., p. 290. 
gvEllwood P. Cubberly, op. cit., pp. 468-469. 
]VA. s. Barret al., op. cit., pp. 687-688. 
yA. s. Barr et :·al.. . , loc. cit. 
~rederick Elmer Bolton et al., op. cit., p. 351. 
yo. J. Anderson and I. J ewell Simpson, op. cit., p. 291. 
~filliam H. Burton, Sunervision of Instruction, pp. 430-431. 
~John c. Almack , op. ci t. , PP• 208-209 . 
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2. He prep es her by means of some other supervisory 
technique so that she is ready to profit by observing the 
teaching. 
3. The demonstration is prepared to the point of under-
standing both the specific needs of each observer and the nature 
of the t eaching procedures covering the points to be observed. 
4. The teacher observing is guided in watching the de-
monstration lesson. 
5. The supervisor checks up carefully the effects of the 
demonstration on every teacher observing H. 
6. The supervisor plans and carries out various _supervisory 
activities which contribute to producing the desired growth in 
each teacher. 
Gist enumerates five techniques for da~onstration t eaching: (1) 1.1 
there should be a study of the teachers' needs -- this may be in co-oper-
ation with and the full knowledge of the teachers; (2) the number of class-
room techniques to be demonstrated at any one time should be limited; (3) 
the teacher who is to give the demonstration should be ·selected cnrefully 
and should be well-prepared; (4 the observers should be prepared beforehand I 
. I 
i. e., a bulletin explaining the principles and techniques to be demonstra- j 
ted should be sent to them in advance of the demonstration; (5) there should 
be conferences following the demonstration to fix the gains made and to 
cl ear up any misunderstandings. y 
Anderson and Simpson d'scuss similar steps in putting on a demonstr a-
tion lesson. To be effective, they state (1) that a demonstration lesson 
should be planned to meet the needs of the t eachers; (2) that the observers 
should be prepared for the demonstration by an observation guide; (3 ) that 
the lesson should be taught under natural conditions and that it should not 
be overplayed ; (4) that there should be a di cussion period following the 
demonstration ; (5) that there should be follow-up visits to the classrqom. 
1/ArthUr s. G~t, op. cit. , pp. 211-217. 
yc. :r. Anderson and I. :re·well Simpson, op ... cit. , p. 313. 
yc. J . lmderson and I. J ewell Simpson, loc. cit. 
y 
43 
Kyte' s 1J ;~-steps in the complete demonstration cover so completely _. 
all the steps presented in the foregoing discussion that they are quoted here 
by way of summary. 'Ehes e steps are as follows; 
1. Deterrrdning teachers' ne8ds whi ch can best bemet through 
observing demonstration teaching. 
2. Pre paring the tea chers so that they will get the most out 
of the demonstration lesson. (This may be done by bulletin.) 
3. Preparing the demonstrator so that he is effective in his 
presentation of the desired points. 
4. Guidi ng the t eachers in their observation of the points 
stressed in the demonstration lesson. (Thi s may be done by a 
bullet i n . ) 
5. Checking up to see that they have profited from the 
demonstration in the desired direction. (This may be done by 
conferences or teachers' meetings.) 
6. Following up the demonstration with the teachers until 
the projected grovuth has been fixed in them. gj 
1JGeorge C• Kyte, op. cit ., pp. 272-280• 
gVGeorge c. ~yte , loc. cit. 
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SUllliilary 
To facilitate a comparison of the recommended supervisory practices 
reported in this chapter v-Ii th those practices reported by the un ·on super-
intendent s i Chapter , III , t he RummBlJT following has been organized into 
ser·es of s t atements grouped under the proper headi ngs. 
1. Technics of Supervision 
a. The ptu•pose of supervision is to improve instruction. 
b. The method or methods employed in supervisi on should be deter-
mined by the needs and facilities of the particular situation. 
c. The follow5_ng are recommended supervisory technics: 
(1) Visitation and conference 
(2} Teachers' meetings 
(3) l~ofessional study 
(t!.) Supervisor r bulletins 
(5) Intervisitation 
(6) Use of tests 
(7) Demonstrat i on teaching 
(8) Supervisory uses of the course of study. 
2. Vis itation and Conference 
a . The purpose of the visi t i s to improve teaching ; not to rate the 
teacher. 
b . Three t ypes of vislt are valuable f or the improvement of in-
struct i on: (1) inspectorial; (2) social; (3) supervisory. 
c. Visits should usually be announced prev ·ous l y to the teacher. 
d . 'rhe supervisor should maintain a visitation sched1.1le. 
44 
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e . The teacher should know the ob ject·ves of the visit and the 
standards by whi ch conditions are to be evaluated . 
f. There should be a pre-visitation conference between the s pervisor 
and the t eacher to be vis i t ed. 
g. The su:pervisor Iho does not stay long enough to see a vrhole unit of 
wor k or to hear a whole r ecitation cannot evaluate·_ t he teaching properly. 
h. The e is a difference of opin ·on aJnong vri t ars regarding the 
advisability of taking notes during the vis : t . 'l'he ma jorit y of o:pinion i n-
dicates that the s upervisor should use a check list or take brief notes. 
i. The visit should be follo111ed by a conference . 
3. Professi onal Study. 
a. The supervisor should promote profess onal study amon~ his t eacher s 
b. Courses at colleges and universities provi de an excellent means of 
Dnproving teachers in service. 
c. Several wars of encouraging tea chers to take courses are (1) basing 
salary increases on t he amount of advanced stu~y done by t eachers ; (2 ) re-
imbur ing teachers for all or in part of the cost of the courses; (3 ) keeping 
teachers ·nformed about courses and encoure~ing them to iJnprove themselves. 
d. Professional reading is conduci ve to teacher growth. 
e. Directed reading is more effective than undirected reading. 
f. Professional libraries should be established and maintained at 
publ ic expense. 
g. Profes ional reading materials should be placed where they v·rill 
be readily accessible to those t eachers for mose use t hey are intended. 
4. Teachers ' :Meet ings. 
a . The purpose of the meeting and the needs and interests of the 
1-_::-:.:-:: ••==::_:.=:_ ==l±:==-=-=-=----- --------------
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teachers are the bases on which teachers' meetings should be organized. 
b. Professional teachers' meetings may be organized as follows: (1) 
general facttity meetings; (2 ) grade meetings; (3) intergrade meetings; (4) 
departmental meetines· (5) conventions and associations; and (6) small group 
conference • 
c. Meetings should be carefully planned. 
d. Teachers should take an active part in planning and conducting 
meet ings. 
e. Teachers should be sent an outline of the discussion in advance of 
the meeting so that they may prepare to make worthwhile contributions . 
f. :Meetings should not be used for routine purposes. 
g. Provision should be made for free expression of opinion and d·s-
cussion by as many teachers as possible. 
h . n·scussions should be summarized and the conclusions stated at the 
close of the meetings. 
1. There is little agreement among v~iters relative to the best time 
for meetings. There is strong opposition to aft er-school meetings. A trend 
to1~rd holding meetings on regular school days, the pupils having been di s -
missed previously, is developing. 
5. Use of Tests. 
a. Seven uses of standardized tests follow. 
1. The classification and promotion of pupils. 
2. ~iieasurem.ent of educational outcomes. 
3. Evaluating the efficiency of the teacher. 
4. Measurement in teaching. 
5. Educat·onal ·diagnosis. 
==-=--=--=-=-=l:l======-=------------------
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6. Educational and vocational guidance. 
7. Research and eJcperimentation. 
b. St andardized tests should be used with full appreciation of their 
l:l.mi tat i ons. 
c . There is some di fference of opini on concerning who should admin-
ister and score t ests. However, the majority of opinion favors the teacher 
doing th· s . 
6. Intervisitation 
a . Few writers stress intervis i t ation as a means ·of supervision. 
b. Intervisitat ion of teachers in the san1e system is more common 
than visits in other systems. 
c. The st e s in administ ering t he intervisi t a t ion technic should 
be as follows: 
(1) Discovering teacher needs through observation of teachi 
(2) Conferr ing with the visiting teacher beforehand so t hat 
she will know what to look for . 
(3) Planning with the t eacher to be . visited to make sure 
that the lesson will be helpful. 
(4) .Arranging a conference bet ween the visiting and visited 
teacher following the demonstration. 
(5) Holding a supervisory conference with the visiting 
teacher t o discuss the demonstration and to answer questions. 
( 6 ) Followi ng up the teacher's 1l·rork in the classr oom. 
7. Supervisory Bulletins 
a . There are three types of bulletins : (1) bulletins for general 
supervisory i nstructi on; (2 ) bulletins for specific tea cher preparation; 
·- ·--- - - - -- - - -=-=-=====cH 
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and (3 ) spec"fic follow-up bulletins. 
b. The bulletin has the following supervisory values. 
(1 }, It saves time. 
(2) It may be filed for future reference. 
(3) It is an intergrating instrument in that it makes 
classroom visitat i on, teachers' meetings , etce', more effective. 
(4) It may supplement t he course of study. 
(5) It simplifies the follow-up problem. 
( 6) It may aid in systematizing standard teaching tech-
niques; i . e., spelling , arit~JUetic, etc. 
(7) It may be the means of familiarizing teachers with 
new teaching methods and the results of experiments. 
c . Bulletins should not displace personal supervision but should 
supplement it . 
s. Demonstrati on Lessons. 
a. The demonstration lesson is one of the most effective of the 
supervisory devices employed by supervisors. 
b. The main purpose of the demonstration lesson is to show ob-
servers "how to do it.'' 
c. Demonstration lessons may be ,classified as follows: (1) those 
taught by a supervisor for a teacher in her own classroom; (2) those taught 
by a teacher to her ovm cl ass in its ovm room for another teacher or small 
group of t eachers; and (3) those tat~ht by a supervisor or a teacher to 
pupils outside their crom classroom and in the presence of a group of ob-
servers. 
d. The supervisor should rarely "tElke the class." 
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e. When the supervisor does talce the class,he should prepare the 
lesson beforehand. 
f'. The following should be the steps in the use of the demonstration 
lesson: 
(1 } Find out the needs of the t eachers which can best be 
met by observing a demonstrat i on lesson. 
(2) Prepare the teacher in advance of the demonstration. 
(3) Prepare the demonstrator so that the lesson will be 
worthwhile. 
(4) By means of an outline guide the teachers in their ob-
servat i on. 
(5) By means of conferences or teachers' meetings, check up 
to see that the teachers have profited from the demonstration. 
(6) Fix the desired gains by following up the demonstration 
using other .supervisory technics. 
------=--=----=-='-t= ---·------- - - --
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THE NATURE Ju'ID EXTENT OF SUPERVISION GIVEN ElEMENTARY SCHOOL 
TEACHEBS BY A GROUP OF UNION SUIERINTEJ:-IDEJ:J'"TS 
r. The Supervisory Pl~actices of Tvfelve Union Superintendents. 
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The superintendent who is striving to improve instruction in his 'I 
I 
i 
schools must select those supervisory techniques which best meet the needs of j 
/
his particulax situation. Table I shows that 'twelve superintendents stated ;/ 
. I' 
lthat they use classroom visitation, individual conferences with teachers, an~~~~ 
/the encouragement of professional study as means of improving instruction. i · . I 
I TABLE I. SUPERVISORY TECENICS EMPLOYED BY I 
II 
Ti'JELVE UNION SUPERINTENDENTS 
Supervisory technics used by Superintendents employing each 
union superintendents 
I 
/ Classroom visitation---------
I 
/ Individual conferences with teachers -
J Encouraging professio~l study - - - -
1 General faculty meetings - - - - - - -
Use of standardized tests - - - - - -
I 
Intervisitation (in other school 
systems) - - - - - - - - - - - -
Supervisory bulletins - - - - - - - -
Group meetings - - - - - - - - - - -
Intervisitation (?nthin the system) -
Demonstration teaching by teachers 
Demonstration teaching by the super-
1 intendant - - - - - - - - - - -
' 
i Ivieetings with building principals 
Number 
12 
12 
12 
10 
10 
9 
8 
7 
6 
5 
4 
1 
I 1+------~------------·----,-J.... __ _ 
I 
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technic 
Per cent of total 
100.0 
100.0 
100.0 
83.3 
83.3 
75.0 
66.6 
58.3 
50.0 
41.7 
33.3 
8.3 
--
I 
I 
i 
I 
i 
I 
' I 
! 
I 
I 
,, 
li 
i 
' I 
I 
I 
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Ten superintendents (83.3 per cent) state· that they employ general 
faculty meetings and standardized tests as devices for improving in-
l 
I 
I 
I 
I' 
struction while nine (75 per cent) stated that they use intervisitation in 
other school systems. Other supervisory techniques in the order of their 
I 
most frequent use reported by the union superintendents follow: supervisory J 
bulletins, group meetings, intervisi tat ion within the system, demonstration i 
teaching by teachers, demonstration teaching by the superintendent, and . I: 
meetings with buildi ng principals. 11 
2. Visitation and Conference. 
The superintendent may have in mind several purposes for visiting the 
classroom teacher. According to the statements of these superintendents 
the observation of teaching is the main one in their minds when they visit 
their teachers i n the classroom. Table II shows that eleven of the twelve 
superintendents marked this as their primary aim in visitation. 'While all J 
I 
I 
11 
rou_~dings in which the teaching is being done, this purpose is a secondary Jl 
the superintendents .stated that they visit to inspect the physical sur-
objective of the visit. Eleven superintendents reported that they visit i,l 
to observe discipline and three men reported this as a primary purpos-:-., ': 
I, 
Nine sunerintendents stated that they visit to rate the teacher, ail though o, 
-o_ne superintendent makes that· a primary purpose of his vis it . Ot her pur- il 
poses of classroom visitation indicated by these union superintendents are /1 
(1) the observation of pupil learning attitudes and (2) the observation and jJ 
study of curriculum development. 
In Table II, the figure 1 follov•ing a purpose means that the purpose 
so indicated is the superintendent's most common practice or his primary 
purpose of visitation; the figure 2 indicates the purpose next in impor-
Boston Unh't":i·si[y 
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~~d use, and so on. 
T.ABIE II . TBE Yu!?.}"'QSES 01' ClJ\.SSROOivi ltiSITATION J1B ST.A..TED 
BY TWELVE UNION SUP"£RINTENDENTS . 
'i 
II 
'I 
I! 
,I 
I Puxposes of classroom Superintendents Total number of Per cent of <I 
superintendents t otal n1-l.Ul.ber /1 visitation 
I ~ hecking each of nartici- :: A B c D E F G H I J }~ purpose pat ing super~ 
Jl, 
\. L 
intendants I' 
II ll 
I II 11 Observation of 
11 teaching 
- - --
2 1 1 1 1 1 1 1 1 1 1 1 12 100 . 0 li 
Inspection of phys- !I I 
ical surroundings 3 2 2 2 2 3 3 3 1 3 4 3 12 100. 0 
11 
Observation of 
discipline -
- -
3 3 1 1 2 2 2 1 2 3 2 11 91.7 I 
Rat i ng the teacher 4 3 3 4 4 4 1 4 2 9 75.0 II I 
I 
Observation of pupil 
learning attitudes ~ 1 5 2 16.6 
Curriculum develop-
mehts ~ · - - - - 5 1 8.3 
~ These purposes were added by the superintendents during the conference 
I to those purposes already suggested in the questionnaire . 
I 
Visitation and conference supplement and strengthen each other as means ! 
of improving instruction. 1~ pointed out in Chapter II , authorities in the 
., 
I 
field of supervision agree that one is so ineffectual without the other that 1 
the practice is t o employ them as one technique. The accepted steps in the I 
I 
execution of this technique are a s follows : ( 1) a pre-vis itation conference ,, 
to discuss the purposes of the approaching visit; (2) the visit; (3) a !! 
I post-visitation conference to discuss the lesson; ( 4) a follow-up visit 
I 
to the classroom. 
:I 
I 
I 
" I 
i 
I 
!I I, 
_ _,_, 
Eleven o~ the twelve superintendents stated that they do not have a i\ 
I 
pre- visitation conference vvith the teacher to be visited. lnreover , these I 
same superintendents said that they do not maintain a visitation s chedul e . 
These men stated that the fre quency o~ their visits to the classroom 
varies with their purpose and wit h the needs o~ the teacher visited. Table 
I 
I 
I 
III shows that one superintendent stated that he visits his teachers as 
~requently as tvrice a week; another, that he does no less often than once a 
month. Ten superintendents stated that they visit their teachers once a 
I week to once every t wo weeks. ll 
11 f-- ·------------___;,__- -----l'll TABLE III. 'IRE FRE~UEI'iCY OF CLASSROOM VISITATION .AS STP..TED 
BY TWELVE ill'iiON SUPF...RINTENDENTS. 
I 
Jj 
nmRVAL Superintendents 
ABCDEFGHIJ"Kl 
i/ Twi ce a week 1 
1J.Once a week 1 1 1 1 1 
Once every two itreeks 1 1 1 1 \l 
Once every three weeks 
Total 
Number 
I 
1 
5 
5 
0 
Per cent o~ total 
number of parti-
cipating super-
intendents . 
I 
8 . 3_____j 
41.7 il 
41.7 1 
o.o 'I 
! ~o_n_c_e __ a__ m_on_t_h __________ T-+-+-~~~-+-r-r~+-+-•----o--+--------o __ .o _________ 
1
! 
1 Less than once a month 1 1 8.3 !I 
r1 ----------------------L--~~~~~~+-~~~~~----~-----------------·-----* I These superi ntendents said that the length o~ each visit to the class- I 
1 room is determined also by the purpose of their visit and the needs o~ the 
i! teacher. Tabl e IV shows that seven superintendents stated that they spend ·I 
about fifteen minutes in the classroom at each visit t three that they spend i1 
, thirt y minutes, one less than fifteen minutes, and one about ~orty-five I 
' I 
minutes. 
5~ 
., 
' I 
I 
" I! 
I! 
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TJ\.BIE J:V THE .APffiOXTh11tl:'E LENGTH OF CLASSROOM VISITS J!.illillE BY · -==lt 
Length of visit 
TlHELVE uNION SUPERINTJI:NDE:NTS. 
I I 
' ' Superintendents 
A BC DEFGHip-r,_. 
Total Per cent of t otal 
number of partici-
pating superintendents 
-
Less than 15 minutes 1 1 8.3 
15 minutes 1 1 1 1 1 1 l 7 58 . 4 
IL 
-
I 30 minutes 1 ~ 1 3 25. 0 
45 minutes 1 ! 1 8 . 3 
I 
1---
60 minutes 0 o.o 
WJOre than 60 minutes o.o 
\r.hi le there is some difference of opinion among author i ties on super-
1/ 
vision about the advisability of taking notes during the visit , 
i the 
I superi ntendents are practically unanimous in stating that they shun the 
practice . Only one superintendent said that he t akes notes during his 
visits. 
Three superintendents stat e that their t eachers receive a wr itten 
cowllent on the lesson f ollowing the visit. One of these super intendents 
reported that he makes his written connnent s the basis of the discussion at 
the post-visitation conference . Handed to the teacher at the close of the 
I 
I 
I 
lesson, the comment s are prefaced by a notice of the time and pl ace of the I II 
conference to be held later . This plan, he reported, gives the teacher an 
opportunity to prepare f or the conference . 
Nine superintendents (abolLt 75 per cent of the tot al number) stated 
i 
' I 
li 
,I 
I 
I 
li .!/See 
!I 
Chapter I I , p. 1 4. li 
I 
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that they hold post-visitation conferences with individual teachers. Four ! 
I 
of these superintendents usually hold thei r conferences immediately after 
the visit. 
Four of the nine superintendents stated that they hold their post-
visitation conferences at the close of school on the day the visit is made. 
One superintendent said that he held his conference 11 at the next available 
opportunity --when she (the teacher) is free." 
Sun:n:nary 
The following are the :purposes of classroom visitation as stated by 
the co-operating superintendents. (These purposes are listed in the order 
of the importance given each by the superintendents . ) 
1. Observation of teaching 
2. I nspection of physical surroundings 
3. Observation of discipline 
4. Rating the teacher 
5. Observation of pupil learning attitudes 
6. Observation of curriculum development 
These superintendents , with one exception, stated that they do not 
have a pre-visitation conference 1~th the teacher to be visited. However, 
nine of this group reported that they do have post-visitation conferences. 
Four of these nine superintendents reported that the conferences are held 
immediately after the visit; the remaining five, with one eJcce:ption, said 
that they meet with the teacher after school of the day the visit tal<es 
place. 
According to the statements of these superintendents, they do not 
visit on schedule, Their visits are usually unannounced. They reported 
I 
needs of the teacher . Five superintendents said that they visit each teacher 
weekly; five superintendents reported bi-weekly visits. Iviore than half the 
group reported that their visits are usually about fifteen minutes long. 
Three stated that .they usually visit for about thirty minutes. 
About 92 per cent of the group said that they do not take notes during 
the visit and 75 per cent of them reported that they do not leave a vJritten 
comment \'Jith the teacher following the visit. 
3. Encouraging Professional Study. 
That the superintendents particiFating in this investigation believe 
that professional study by teachers in service improves instruction is 
shown by the fact that all of them reported that they encourage their 
teachers to take professional courses and that most of them reported that 
they make professional books available to teachers at public expense. 
Several methods of encouraging teachers to take courses are reported 
by these union superintendents. The.methods are not always determined by 
the superintendent bu~, in many instances, by the school cmmni ttees in the 
several towns with or without the recommendation of the superintendent. 
One superintendent reported, for ex8lllple , that, in one of his t owns, 
teachers who do not have degrees are -~~ired to take cot~ses by a ruling 
of the school conn1dttee passed against the advice of the superintendent. 
I • 
Thi s action served only to antagonize certain teachers who, the superin-
tendent felt, might have been shovm the value of such courses and then 
might have taken them voluntarily, with more benefit to the teachers them-
selves and to the school system. 
Here, then, is one reaso.n for the absence of . a uniform policy through-
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out each union. The methods which are determined largely by the school 
connnittees in the different towns with or without the recommendation of 
the superintendent follow. 
t-- --------------------------~ 
TABLE V. hiETHODS OF El'WOURAG ING TEACH8RS I N SERVICE TO T.AI<E 
HWFESSIONAL COURSES .AS REFORTED BY TWELVE UNION SUPERIN'rENDENTS 
~==========================~====~=================-=, ==:r::========================~ tl -
Methods 
Advising individual teachers 
when the need is apparent -
Basing salary increases on the 
number of course cr~dits -
Keeping teachers infor.med 
about courses and showing 
their value - - - - - - - -
Reimbu~sing teachers all or 
in part for the cost of 
courses taken - - - - - - -
Requiring teachers without 
degr ees to take courses -
Number of super-
intendents re-
porting each 
method. 
4 
4 
3 
2 
1 
Per cent of total 
number of superin-
tendents reporting 
each method 
25.0 
16.6 
1 . Basing salary increases all or in part on the number of 
course credits. 
2. Reimbursing teachers all or in part for the cost of the 
courses taken. 
There are other methods of encouraging study reported by this group of 
men which they themselves determine. These fall into t·wo groups. 
1. Advising individual teachers to take courses v1hen the need 
i s apparent. 
2. Keeping t eachers informed about courses to be .. given ·· and 
showing their value. 
. - -------= =-=ii=:= ===o-= 
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--T ble V sho·ws that these superintendents hold the following methods 
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in about e qual value and importance as means of encouraging professional 
study on the part of their elementary school teachers. 
1. Advising indi vidual teachers to take courses when the need 
is apparent. 
2. Basing salary increases on the number of course credits 
acquired. 
3 . Keeping teachers informed about courses and showing their 
value. 
I 
As i s indicated i n Table v 
' 
there i s no noticeable t endency towards the use I 
i 
of any one 'method. 
-· 
.. __ 
I 
TJI.BLE VI. TEE NUMBER OF TEACHERS I N EACH ul'UON TluaNG COURSES AS P.E-I 
FDRTED BY TPJ'ELVE UNI ON SUPERINTENDENTS. 
- · 
I 
' 
- I 
Union Total number Number of teachers Per cent of total number I 
of teachers t aking 
' i 
courses of teachers taking courses 
-
I B 27 15 55.5 
I A 24 9 37.5 
I 
' I 
.J! 45 15 33.3 
D 33 11 33.3 
1!; 22 ? 31.8 
I 29 9 31.0 
c 22 6 2?.3 
G 33 6 18. 2 
H 26 4 15.5 
--- - ---
;r 42 6 14.3 
k 31 3 , 9.7 
L 32 0 o.o 
Totals 366 91 
-----
Mean 30 . 5 7.6 24_._9 
-
Ra_Dge 22-45 0-15 0.0-55.5 
i----- ·- -
- ------------- F-- -' - - ·-------------------- -- -- -- - - - -- - - ·- ----------
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in this study are reportedly taking courses. It also shows that ~ · 
. I 
-
elementary school faculty is composed of thirty- one teachers, about eight Ji 
d 
of whom are studying at colleges and universities. The relationshin between 1i 
- I 
I 
the number of teachers taking courses and the total number of teachers is 1 
small. ( r =+ .12) 
Another method of improving instruction reported by these lUli on 
superintendents is through t he provision of professional literature f or use 
·by their teachers. During the past year nine of t he twelve superintendents, 
as shovm in Table VII , stat ed t hat they bought :professional books and made 
~------------~--------- --------------------·----------- -----------------------
TABLE VII. TI~ NU.h:iBER OF FROF'ESS IONAL BOOI\S BOUG:t-IT DURING THE YEiill 
- · 
f---C- -
1 939-1940 BY TWELVE Ul'HON S1JJ?ERD\fTE1IDEJ:1TS :B,OR USE BY THEIR 
S per ' nt endents 
L 
K 
j 
D 
I 
A 
B 
c 
E 
F 
G 
li 
Total 
Range 
. -
- - --- - · -- . -
TEACHERS 
Number of bool " 
purchased 
3Z 
30 
30 
24 
16 
15 
12 
10 
4 ' 
0 
0 
0 
223 
0-82 
I 
60 
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them available to teachers. Three superintendents reported that they bought 
no books. One superintendent reported the purchase of 82 books while the 
lowest number reported by any one superintendent was 4 books. There is no 
relationsh · p between the nu.mber of bool'"..s purchased by each superintendent 
and the number of t eachers he has. The signfficant fact is that the value 
of professional libraries is recognized by these superintendents and that a 
! 
I 
start has been made. 1 
These superintendents reported seven different places where profession- ' 
a1 literature may be secured by ·elementa:r.•y school teachers. Four superin-
tendent s keep it in their offices; one superintendent distributes it in 
.several school buildings; another puts all literatt~e into the hands of his 
t eachers through a circulating library; one superintendent places it in the 
public library; and still another lceeps it on the shelves of the high school 
library. 
Summary 
According to the statement of these superintendents , professional 
study by teachers in service is regarded by them as important means of im-
proving instruction. Such study is carri ed on in two ways ; (1) by taking 
courses; and (2) by self-improvement through professional reading. 
The methods used to encourage teachers as reported by the superin-
tendents follow in the order of their most fre quent use. 
1. Advising individual teachers to t ake courses v1hen the need i s 
apparent. 
2. Basing salary increases on the number of course credits 
gained by teachers. 
3. Keeping teachers informed about courses and shoviing their 
value. 
4. Heimbtu~sing teachers all or in part for the 
courses taken. 
5. Requiring teachers >Tithout degrees to take courses. 
The success of the above methods are indicated, partially at least ~ 
by the fact that about twenty-five per cent of the tot a l number of eleo. .. 
mentexy school teachers involved in the study are taking courses. The i n-
fluence of other possible factors has not been determined. 
Nearly all the superintendents recognize the influence of professional 
libraries on the grovv-th of teachers . Seventy-five per cent of t he group 
reported that they have been able to make a s t art in the building of such 
l ibraries, even though some of t he number have only been able to make 
gestures in that direction. 
Vlhile most of the superintendents state that they are satisfied with 
their present arrangements , the problem wh i ch still needs to be solved , 
according to some, is how to _make the reading materials more accessible for 
use by teachers. 
4. Teachers' Meetings 
Teachers' meetings ar e held by eleven of the ~velve superintendents 
who co-o~erated in this investigation. The man who does not hold meetings 
re~rted, "I do not have them {teachers' meetings) • I believe more i n' per-
sonal touch. ' " With one exception , meetings are always attended by the 
t eachers in each ·town se paratel y, not ·. 'Dy 'a1:1 the -teachers of the entire 
union as a group. The one superintendent who does meet all the teachers 
thl~oughout his union at one time, reported that he does so once at the be-
ginn.ing of each year when general instructions are issued and. explained. 
Four types of teacher s' meetings are r eported by the eleven super-
intendents v1ho employ them as means of improving instruction. 
= =-=-=-=-=-==::--=-=-=-=-========~=-=-=-=-=--====-===--==-==--::.....-====--
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1. Meetings of elementery school teachers only. 
2. General faculty meetings -- elementary and secondary school 
teachers combined. 
3. Grade meetings - - teachers of the same or adjacent grades as 
a group. 
4 . Subject group meetings -- t eachers of the SE@e subject as a 
group. 
The kind of meeting called at any one time is determined by its purpose. 
In Table VIII, the figure 1 f ollowing a type of meeting means that the 
meeting so indicated is cal led most frequent l y by the superintendent ; the 
figure 2 indicat es the type of meetings called next in frequency , and so on. 
Meetings that are indicated by the same number by a superintendent means 
that he calls them about the same number of times. 
TABLE VIII. 
Type of meeting 
THE TYPSS OF TlYi.CF.lERS ' MEETINGS REIDRTED BY Ell.""'V.EI.'l 
UNION SUPERllr:rENDENTS. 
Superintendents Total number of 
~~-r~~~~-~~~~1 superintendents holding this 
A B C D E :B' G H I J K type of meeting 
Per cent 
of the 
total 
number 
~-----------------------r-4-+--~~~l-4--l ·~-+-r--------------~----------~ l 
Meeting of elementary 
s chool teachers only 2 1 1 1 · .. 1 : 1 1 1 
- - - --- - --- ----+---1-t-1-1-- ··+--
G-eneral faculty meet-
ing -- elementary and 
secondary school com-
bined - - - - - - -
3 1 3 1 1 2 2 2 
8 72 . 7 
----- ---------+----------~ 1 
8 72 . ? 
i l ------------~-- -------~--~~-+-+-+-r-r-r-r-r-r--------------+-----------~1 
Grade meetings --teach-
ers of the same or 
adjacent grades as a 
group -
- - - - - - -
1 2 2 1 1 3 3 7 I 63 . 6 
Subject group meetings 
--teachers of the 1 1 
same as a group-
-
- ·· ·- -- 1- -=--· - ---- - -·- --= - - ·=1::-: 
I 
9. 1 I 
- -
I 
---- -- --
I 
I 
-
63 
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Table VIII shows that eight superintendents reported meetings attended 
by elementa_""Y school teachers only and general faculty meetings. While 
seven superintendents hold grade meetings and only one holds meetings attend 
ed by teachers of the same subject, it is possible, when the two types are 
combined, to conclude that eight superintendents are sometimes organizing 
meetings on the bases of similar interests and teacher needs. However, the 
type of meeting most frequently reported is the one attended by all of the 
elementary school teachers in the tovv.n. 
Table VIII also indicates that, while eight superintendents report that 
they use general faculty meetings exclusively while another states that he 
uses them as often as he does any other. vVhile there may be some advantages 
in having all the teachers from grades 1 to 12 meet as a group at the be-
ginning and close of the school year, several superintendents felt that the 
size of such a group, the correspondingly large number of individual 
teacher needs, and the different interests represented in the wide range of 
grade levels interfere with the effectiveness of the meetings. 
Six superintendentsre:POrted -that .their teachers usually participate 
in the planning of meetings, while the other half of the group said that 
their teachers usually do not. 
Four superintendents said that they usually send out+ines of the pro-
. ' 
posed discussion to each teacher in advance of the meeting. The remaining 
seven superintendents reported that their teachers receive no outline but 
stated that the reason- for calling the meeting was usually announced. 
Four superintendents admitted that administrative details often come 
up for discussion at teachers' meetings. Seven men stated that the dis-
cussion of administrative details was taboo. 
The importance of a summary of the discussion by a competent person 
-=--~==-=-----=---=-== =-----=-=-==--=----==-=- =--=-=======-==--=--=-::--=
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at the close of each meeting is felt by six superintendents. Five state 
that their meetings are not usually summarized before the meeting adjourns. 
In each case where the discussion is summarized, the "competent person" is 
the superintendent. One of the eleven superintendents i'Tho hold tea chers' 
meetings reported that he sends a written summary of the discussion to each 
teacher following the meeting. 
Except in one instance, meetings are usually held after school. One 
superintendent said that he has the pupils dismissed at noon on the day a 
meeting is to be held and uses the remaining part of the school day for the 
meeting. He reported that teachers are less fatigued then and that they are 
in a better mood for a meeting than they would be if the meeting were held 
after school. 
S'Ulmllary 
Three types of meeting reporte~ by these superintendents follow. 
1. M:eetings attended by all elementary school teachers in the 
tm.m. 
2. General faculty meetings -- elementary and secondary school 
teachers combined. 
3. Group meetings-- teachers of the same or ad'acent grades or 
teachers of the same subject . 
lLLthough meetings attended by all the elementary school teachers i n a 
town is the most common practice reported, the fact that as many superinten-
dents are calling group meetings as any other kind, is an indication that, at 
least,some of them believe that the job of improving instruction may be nmre 
efficiently attacked by ~cing the interests and needs of teachers the bases 
of organizing meetings. 
On the whole, teachers' meetings are largely dominated by the super- · 
f,-,-=-=--=-=-=--=-=-=-::::1±:-=--=-= =====- -- -- -- - - -- ---------- -- ---
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int ndents. Meetings are planned and conducted, in the majority of cases, by 
them. Vlhen discussions are summarized , the superi ntendents do it. 
Meetings are usually held after school. 
5. Use of tests. 
That the value of standardized tes t s s recognized by these super-
intendants is shown by the fact that all of them reported their use. Of the 
thirty-five to-wns represented by these twelve superintendents, th:trty-tv.ro of,:' 
the elementary schools give standardized tests to their pupils. The reason 
why standardized tests are not given in three to·wns of a four-tmm U...."'lion is 
not given. One superintendent reported that, while these tests are given in 
all his schools, they play no part in his supervisory program. 
I t is the pract i ce in the schools of eight unions for the teache.rs to 
administer the tests. In three unions, teaching principals give them, while 
in one union the tests are administered by the superintendent. A "test 
worker," hired for the purpose, gives the tests in another union. 
In eleven of the ~•elve unions, standardized tests are corrected by 
the classroom teachers. "Special helpers" are employed to correct the 
fact that seven (58.3 :per cent) superintendents use standardized .tests in 
research and experimentation would tend .to di sprove the contention held by 
many people that small superintendents are ultra-co~Pervativ.~. One of these 
seven explained that he used standardized tests to "discover· the weak and 
st~ong points in his school system and -then builds his :program accordingly. 
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five torms have eight grades probably accounts for the importance given the ·.1 
use of tests in educational guidance by eight superintendents. Naturally, 
the results of such tests is a factor in determiniilg the ninth grade pro-
gram of these pupils. 
TABlE IX. 'I'.HE SUPERVISORY USES r.W )E OF ST.AJI.Jl)APJJIZED TESTS AS 
REPORTED BY TWELVE UNION StJPERll~ND:ENTS. 
Supervisory use 
Classification of pupi l s 
Educational guidance - -
}~amotion of pupils - -
Research and experi-
mentation - - - - - -
£valuating the efficiency 
of the teacher - - - -
Vocat i onal guidance 
Objective check of teacher 
estimate of pupils' 
achievement - - - - - -
None - - - - - - - - - -
Number of super- Per cent of the t otal 
intendants report- number of co- operating 
ing each use superintendents . 
10 83.3 
8 66.6 
8 66 . 6 
7 58.3 
6 50 . 0 
3 25 . 0 
1 8 . 3 
1 8.3 
Standardized tests play a part of the supervisory progre~s of eleven 
of the superintendents in the group. Fifty per cent or more of the group 
report the use of the tests in determining the following : 
1. Classification of pupils. 
! 
I 
i 
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2. Educational guidance. 
Promotion of pupils. 
4. Research and e:x:peri.J.nentation. 
Evaluating the efficiency of the teacher. 
The administering and correcting of standard tests is largely the re-
sponsibility of the classroom t eachers. 
6. Intervisita tion. 
~vo types of intervisitation are reported by these union superinten-
dents : (1) intervisitation of teachers within the same system, and (2) 
visits in other systems. 
Visits to other systems are planned in t wo ways . Seven superintendents 
reported that they set as ide a rrvisit ing day" when all the teachers are free 
to visit in other school systems. Five superintendents froi'm on t his prac-
tice. Three of the seven super i ntendents who schedule a 11visiting day" 
allow their teachers complete freedom in the choice of the school to be 
visited and the type of teaching to be observed. 
P~other plan used by superintendents in sending a teacher to other 
systems on school time is to do so whenever it is apparent that such a visit 
vrill result in Lrnprovement of her effectiveness when she returns to her own 
class. Seven superintendents said that they use this plan 11 sometimes"; 
four do it "frequentlyn; and one superintendent neve1~ uses this plan. 
Seven superintendents require teachers toreport on the teaching ob-
served on their return, irregardless of the plan used. Four of them expect 
the report in writing; three USL1ally hear the teacher's report at a confer-
ence with her following the visit. One superintendent sometimes has the 
teacherreport to the entire faculty. 
Inter visi tat i on of teachers vii thin the system implie·s that weaker 
====If==-----------
teachers observe the work of the strong teachers. Eleven superintendents 
reported the use of this technic. Four of them arrange for their weaker 
I 
teachers to observe the work of their best tea chers "frequently"; seven do so I 
" sometimes." 'I'hat they are aware of the dangers involved in this form of 
intervisitation is shown by the fact that many of them made a point of 
stating tha t they were very careful, in planning such vi sits, to avoid the 
possibility of a clash of personalities. 
7. Supervisory bulletins. 
Eight superintendents r eported that they usually use the supervisory 
bullet i n a s technic for improving instruction, but only seven had issued 
any during the past year. The superintendents do not class ify them other 
than to deseribe them as being of a "general supervisory nature," the dis-
tinction is thus 1nade between administrative and supervisory bulletins. 
Tabl e X shows that there is no relationship between the number of 
bullet i ns issued by each superintendent and the number of elementary school 
buildings in the union. Neither is there any relationship between the 
number of bulletins issued by each superintendent and the number of teachers 
under his jurisdiction. I t i s interesting to note t hat Superintendent F-, 
with the largest number of teachers (45 ) spread out in the largest number 
of bui ldings (13) , did not t ake advantage of the bulletin in supervising 
the work of his teachers. 
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TABIJ~ x. THE NUMBER OF SUPERVISORY BULLETINS ISSUED DURlliG I 
1939 BY 'l11NELVE UNION SUPERD:i!TENDRNTS COJYIP_ABEJ) WITH 
THE NUMBER OF SCHOOLS AND NUI:viDER OF TEACJ:OO(S. 
·- --
_ _ ... 
- - -Superintendent Number of bull etins Number of elementary Total number 
issued by each school buildings of teachers 
-- -- ---· t 
J" 18 9 42 
K 10 7 31 
·---
. 
c 5 9 ! 22 
B 4 8 27 
--
L 4 11 32 
- ---
I 4 4 29 
·-
G 2 6 33 
A 0 7 24 
D 0 5 33 
E 0 4 22 
- -
F 0 13 45 
H 0 9 26 
Total 47 92 366 
--- ·-
8. Demonstrat ion Teaching 
These superintendents reported four kinds of demonstration teaching. 
1. Demonstrations given by t he superintendent before one 
teacher by taking her class to illustrate a certain technique or 
procedure. 
2 . Demonstrations given by the superintendent before a group 
of teachers to illustrate a certain technique or procedure. 
. ·-
.. 
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DemonStDatiOnS by teachers before other teachers to illus-
trate a certain technique or procedure. 
4. Demonstrations by a paid demonstrator on the occasi6n. :.of·. ·the 
adoption of new books. 
Table XI shows that demonstrations by the superintendent before one 
teacher and demonstrations by teacherson the faculty before a group of 
teachers are the two kinds of demonstrations most commonly sponsored by 
these superintendents . 
#-----------------------------------------------------------------------------41 
TABLE XI. THE l\ffi"J.l!iBER OF 81JffiRll\lTENDENTS ENlPLOYING EACH OF TEE FOUR 
IITIIDS OF DEJVIONSTRATION TEACRTiiG AS REIORTED BY THEM. 
Ki nds of demonstrations 
Demonstrations by the superintendent 
before one teacher -- - - - - - - -
Demonstrations by the superintendent 
before a group of t eachers - - - - -
Demonstrations by teachers on the 
faculty - - - - - - - - - - - - - - -
Demonstrations by a paid demonstrator -
Number of superintendents 
reporting the use of 
each kind 
5 
1 
4 
1 
Six superintendents do not use d_emonstrations of any kind. One 
said , "It is rarely a good policy." While most of the superintendents re-
ported that they hesitate to t each before a group of teachers, some fre-
quently do take the class of certain teachers singly, and, by demonstra-
ting a procedure , have driven home to the teacher its proper execution. 
-----
------· ====== =====--=--=--=-----
Summary 
If the supervisory practices of this sampling of twelve superintendents 
are representative of those performed by the remaining sixty-six union super-
intendants , t hen the supervisory practices of the average union superinten-
dent ·in Massachusetts may be surmnarized as follovrs. 
The average union superintendent employs these supervisory technics: 
(1) visitat i on and conference ; (2) professional study; (3) teachers' meet-
ings ; (4) standardized tests; (5) intervisi t ation; (6) supervisory bulletins; 
and (7) demonstration teaching. 
1. Visitation and Conference. 
The superintendent usually visits the classroom for the following 
purposes: (1 ) to observe the teaching; (2) to inspect the physical 
surroundings ; (3) to observe discipline; (4) to rate the teacher. Visits 
are not scheduled and they are usually unannounced. The length and fre-
quency of visits are determined by their purpose and the needs of the 
teacher. However, teachers are visited for about fifteen minutes every 
five to ten school days. No notes are taken during the visits nor is a 
lvritten comment on the les son left with the teacher following the visit. 
The superintendent does not have a pre-vi sitation conference with the 
teacher. Post-visitation conf'ere'nces are usually held in the classroom 
immediately after the visit or after school on the day the visit takes 
place. 
2. l~ofessional Study. 
The average superintendent considers professional study an important 
method of training teachers in service. Such study is oarr·ed on in two 
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ways: (1) by taking courses ; and (2 ) by doing ~rofessional reading. The 
su~rintendent encourages his teachers to take courses in the following 
\vays: (1) advises them when the need is apparent; {2 ) bases salary in-
creases on the number of course credi ts gained by them; (3 ) keeps them i n-
formed about courses and shm·lS their value. About twenty-five per cent of 
his teachers are taking coUl,ses. The average superintendent is building 
a professional library for use by his teachers. This is being done at 
public expense. Professional literature is filed i n his office. 
3. Teachers' Meetings. 
j The average superintendent holds three ki nds of .meet ings: ( ) 
i i meetings attended by all the elementary school: teachers in the to-vm. ; 
! 
' 
' (2) general faculty meetings -- elementary and secondary school teachers 
I II combi ned; and {3) group meet ings-- teachers of the same or adjacent 
! grades or teachers of the same subjects. The su~rintendent dominates 
I 
I 
I the meetings. He does not send an outli ne of the proposed discussion to 
rl his t eachers be~orehand. Meetings are planned and conducted by him. 
li Meetings are mually held after school. 
I 
4. Use of Tests. 
The superintendent uses the results of standardized te s ts in de-
ter.mining the following: (l) clas s ification of pupils; {2) educational 
guidance; (3) promotion of pupils ; (4) research and experimentation; and 
(5) evaluating the efficiency of the teacher. The administration and 
scoring of tests is assigned to the classroom teacher by the average super-
intendant. 
5. Intervisi tati on. 
The su~rintendent employs two types of intervisitation: (l) inter-
I 
!I 
II 
il ,, 
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.I 
'I 
I 
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II 
li 
il 
all the teachers to visit at once. Sometimes the superintendent sends a 
single teacher to another system to witness a particular lesson which he 
feels will help the teacher overcome a specific teaching difficulty. The 
superintendent requires his teachers to repOrt to him on the teaching ob-
I/ served. 
[I orally in a conference between the teacher and superintendent. 
The report is usuall r made in ·wr ·ting but sometimes this is done 
Sometimes 
I 
I 
: 
I 
i 
intervisitation within the school system is employed by the union super-
intendent. The superintendent uses this technic carefully in order to 
avoid any clash of personalities. 
6. Supervisory Bulletins. 
The supervisory bulletins employed by the average union superin-
tendent are of a general· supervisory nature. They do not play a very 
important part in his supervisory program. The size of his faculty and 
the number of school buildings in no way affect the number of bulletins 
he uses. 
Demonstration Teaching. 
The average union superintendent employs t wo kinds of demonstrations: 
· (1) demonstrations by him before a teacher when he "takes the class"; 
I
I demonstrations by a teacher before a group of other t eachers. 
. I 
II 
Demonstra-
(2) 
II 
I 
I 
I 
II 
'I I 
I 
I 
tions are held i nfrequently. Demonstrations by the superintendent when 
he "takes the class" are most connnon. 
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CHAPI'ER IV 
CONCLUSIONS 
Three questions were r a ised at the begiru1ing of this investigation: 
1. What technics of supervison are used by a 
selected group of union superintendents i n 1Iassachusetts? 
2. How is each of these technics used? 
3. How do the uses of these supervisory techniques 
compare with standards set up by previous studies and other 
authorit"es on supervision? 
I, II Each of these ouestions will not be dealt with separately. The answers to 
the first two are found i n an interpretati on of the data of Chapter III. 
The answer to the third is based on a comparison of the supervisory prac-
tiees of the twelve union superintendents repor ted in Chapter III with the 
practices recommended by authorities supervision which are reported in 
Chapter II. 
II 
II 
! 
What technics of su~rvision are us.ed by a selected 
group of uni on superintendents in :Massachusetts? 
I The supervise~ teclL~i cs used by these superintendents follow. They 
are arranged according to frequency of use. The number following each in-
dicates the number of superintendents vmo employ it. 
1. Clas~~oom visitation (12) 
2. Individual conferences •nth teachers (12) 
3. Encouraging professional study (12) 
4. General faculty meetings (10) 
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6. Intervi sitat i on in other school systems (9) 
? . Supervisory bulletins (8) 
s. Groupmeetings (?) 
9. Intervisitation within the system ( 6) 
10. Demonstrations by teachers (5) 
11. Demonstrations by the superintendent (4) 
12. Meetings with building principal" (1) 
How is each of these technics used? 
1. Visitation and conference 
a. Six purposes of classroom visitation are recognized by the super-
intendents who co-operated in this study. These follm·,r in t he order of the 
importance given each by the superintendents. 
(1) Ob ervation of teaching 
(2 ) Inspection of physical surroundings 
(3) Observation of discipline 
(4) Rating the teacher 
(5) Obseryati on of pupil learning attitudes 
(6) Observation of curriculum development 
b. Visits are usually unannounced and unscheduled. 
c. The frequency and length of the visit is determined by its purpose 
and upon the needs of the teacher. 
d. Each teacher is visited about once every five to ten days • 
e . Visits are usually about fifteen minutes long. 
f. No notes are taken during the visit. 
g. No written comment is left with the teacher following the visit. 
=======j~==~-
h . A conference is not usually held v.Jith the teacher prior to the 
1l visit to her classroom by the super intendent. 
I i. Post-v i sitation conferences are usually held. 
I 
I j. Post-vis i tation conferences are held immediately after the visit 
11 or after s chool on the day the visit t""" s place , 
I 
I 
I 
11 
'i 
a . 
2. Professional Study 
Professional study by teachers in service is regarded as an im-
I lportant means of improving instruction. 
! b. lrofessional study is carried on in t wo 1vays: (1) by taking 
jl courses; and (2 ) through professional reading. 
I c. ~he methods of encouraging teachers in service to study follow. 
\There is no noticeable tendency towards the use of any one method. 
(1} Mv' sing i ndividual teachers to t ake courses 1rhen the 
need is app ~ent. 
L_ 
I. ji 
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(2} Basing selary 'ncr eases on the number of course credits 1 
gained by teachers. I 
(3} Keeping t eachers informed about couJ.•ses and showing j 
their vaJ.ue. 
d. Twenty-five per cent of the total nu,."'ll.ber of element ary school 
t eachers i nvolved in t hi s study are takine; co"Lu-ses. While this may be due 
to the efforts of the union super intendent , t his cannot be said v~th cer-
tainty since the influence of other possible factors has not been determined. 
e . The influence of professional reading on teacher grovrth is re-
cognized by these superint endents. Most of them are s ppl y ing some pro-
fessional books to teachers at public expense . The problem ·wh i ch rem..."lins 
unsolved is how to make the books more accessible t o the teachers. 
I! 
li 
II 
,I 
i f . The relationship between the number of books purchased by the 
! superintendent s 
I 
and the nLunber of teachers taking courses i s sli ghtly 
I . 
Jnegative . (r = - .28) · 
I g. There is l ittle relat ionship between the number of t achers 
i 
tak"ng cou.r es (r = n each union and the t otal number of t eachers . + .12) 
3. Teachers Meet ings 
a. Teachers meetings are organized in three different vrays. There 
is no noticeable t endency towards the exclusive use of any one t ype. 
(1) Meetines attended by all the elementa~J s chool teachers 
i n the t om. 
(2) Gener al faculty meetings - elementary and secondary 
school teachers combined. 
(3 ) · Group meetings- t eachers of the same or adJacent grades 
or teachers of the same subject. 
b. The fact that as many superintendents call group meetings a s 
any other kind i s an indication that the interests and needs of the t eachers 
1 are 
I 
having some i nfluence on the methods of organizing meetings. 
' 
' li c. Little or no preparation for the meeting is made by the teachers 
! d . J.iieetings are planned and conducted by the superintendent . 
e. Vrhen the discussion is summarized , the superintendent does it . 
I f. Written surmnaries of the discussion are not usually sent to 
I 
/ the t eachers follo·wing the meeting. 
I, g. J..Ieetings are usually held after school. 
I 
i 
I 
4. Use of Tests 
a. Standardized tests play a part in the _ supervisory programs of 
I 
I 
I 
il 
I' 
i 
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b . Tests r esults are used in determining the following. 
1 . Classificat ion of pupils 
2. Educational g11idance 
3. Promotion of pupils 
4. Research and experimentation 
5. Evaluating the efficiency of the teacher 
c. Standardized t es t s are administered and s cored by the classroom 
t eacher. 
5. Intervisitation 
a. Tvro t ypes of intervi ·itat on are employed: (1) intervisitation 
of t eachers within the system; and (2 ) visits in other systems. 
b. Visits to other systems are usually made on a. "visiting day" 
when all the teachers are f r ee at the same time w 
c. Sometimes the superint endent sends a singl e teacher to another 
system to witness a particular lesson. 
d. A r epo t on the lesson observed is usually made to the super-
i ntendent i n writ ing. Sometll:nes this i s done in a conference with him. 
e. Visits t o stronger teachers withi n the same system are sometimes 
I 
I 
1 '2.8 
I 
,I 
II 
II 
I 
I 
I 
I 
I 
I 
I made 
II 
IJ 
by weaker t eachers. I, 
Intervisi tat ion withi n the same system is used carefully to avoi d J 
. f. 
I 
,I any 
I 
clash of personalities. 
II 
6. §upervisory bulletins 
I 
\ 
a. Bulleti ns play an unimportant part in the supervisory program. 
b. Those employed are classified as being of a "general supervisory 
nature." 
c. There is no relationship bet't'Teen the s ize of the f acult y and the 
'I 
I 
I 
I 
I' II 
II 
. i number of supervisory bulletins i s sued, 
I/ d. There is no relationship between the number of school bui ldings 
II and the number of supervisory bullet i ns i s sued . 
I 1 ?. Demonstr ation Teaching 
I a, Two k i nds of demonstrat i ons are used: (1 ) demonstra tions by the 
superintendent before one t eacher ••men he "takes the class" ; and (2 ) de-
monstrat i ons by one t eacher before a group of other t eachers. 
b . Demonstrations by the superintendent when he takes the class are 
mor e connnon. 
Row do the uses of these supervisory technics compare 
wit h s~gqdards s et up by pr evi ous studies 
and other. author it ies on supervi sion? 
1 . Visit at i on and Conference 
I In the l ight of recommended practice, it nms t be said that t his 
f echni c i s poorly executed by the union superintendents vmo co-operated i n 
I this s tudy . These super intendents visi t at r andom. There is no pre-
r 
/ visitation conference between superintendent and teacher, t hus no ob j ectives 
i of t he visi t ar e set. Fifteen-mi nute visits a re too brief for the super-
! i ntendent to evaluate t he teach"ng properly. Post-visitat i on confer ences 
I 
l are often held immedi ately after the v i sit . Assuming that the teacher has 
I other sub j ects to t each than t he one witnessed by the superintendent, the 
I 
! conference, at best , must be a hurried affair, carried on i n the classroom 
I 
11 with the more or less distracting i nfluence of the pupils, 
II It s eems a bit i ncongruous t hat these superintendents should state 
'iJ t hat r at ing the teacher is a purpose of their classroom visits while they 
i admi t that they do not take any notes for determini ng the r ating. Ei t her 
I 
II I' 
i 
1:?9 
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II I 
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t he rating is based on an "impression" ga ined by the superintendent, whi ch 
I 
lis a questi onable procedure, or some other method of rating teachers not 
l1e:x:plained to the vr.r'iter is employed. 
i 
2. Professional Study 
The fact that twenty-five per cent of the teachers involved in this 
study are taking courses may be a measure of the success of the superintend-
ent' s methods in encouraging them. This cannot be said with certainty , how-
ever, since the influence of other possible factors has not been determined. 
The methods used to encourage teachers to take courses in ser vice are nearly 
!identical with those suggested by ~Titers of textbooks. 
I The e superintendents are one wi th the writers of textbooks in their 
!r ecognition of the influence of professional reading on teacher growth. 
l·rhere is no evidence to support any statement as to how much professional 
!reading is done by the teachers of these superintendents. While it is re-
ll commended that professional literature be kept in a central place, the fact 
that it should be accessible to teachers at all times is stressed. These 
I! 
:I 
I 
I 
I 
I 
i superintendents, vri th some exceptions, keep professional literature in their I 
)offices. How· many teachers would make the trip to the superintendent's off i c1 
/t o secure certain readillg materials is probl ematical , particularly if the 
'superintendent's office were in an adjacent town. 
3. Teachers' Meetings 
Considered in the light of recomnended prqctice ," teachers' meet ings 
are poorly administered by these superintendents. The needs and interests 
'of the teachers and the purpose of the meetings are the bases on which meet-
lings should be organized. ~Vhile there is some evidence that these factors 
I i are influencing t he policy of some superintendents , many of them call 
I 
I 
l 
I 
11 -
'I 
I 
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I 
combined -- as often as any other type. 
Meetings are dominated entirely by the superintendent. The teachers 
come to meetings without any previous preparation. • These are contrary to 
recommended nractice. I -
I 
I These superintendents usually hold teachers' meetings after school. 
I !There is strong opposition to this policy on the part of many textbook 
Ji vl!'i ters. 
1: 
i! 
I 
Use of Tests 4. 
The statements of these superintendents regarding the use of standard-
' 
l i zed tests when checked against recommended practice indic~te that .the se men 
I 
I 
are taking advantage of every use these t ests afford. Several superintend-
ents s tated that they used the r esults of standardi zed tests in vocational 
I •d gu1 ance . One cannot help but vronder about the form and extent of such 
guidance on the elementary school level. 
5. Intervisit at ion 
"Preparation" is the key t o efficient intervisitation according to 
I writers on the subject ; preparati on of 
vrell as the visited teacher. How much 
the visit i ng teacher or teachers as 
preparat i on is done previously by 
the superintendent when he sets aside a vi siting day for all hi s teachers to 
visit in other systems is questionable -- certainly very little. 
Following visits teachers are expected to make reports i n wr i tjng on 
the teaching observed. This may serve •rell as a check-up on the teachers but 
it certainly affords no opportunity for discussion of the lesson observed 
nor does i t affor d the teacher a chance to ask questions. It seems a b i t 
ironi cal that superintendents send teachers to other systems Vlhe re prepar-
I 
II 
I 
I 
I 
I 
1
! ation is difficult more often than they send teachers to visit other 
I 
I teachers in the same system v.rhere it would be easier to arrange worthwh le 
visits . 
6. Supervisory Bulletins 
The superintendents are not making use of this device to the extent 
to which its advantages warrant. Supervisory bulletins should have a de-
finite appeal to those superintendents v·lho are pressed for time and are 
looking for supervisory time-saving devices. l'Jot only is its time-saving 
value stressed by v~iters but they also stress it as in intergrating in-
strument that makes other supervisory techniques like visitation and con-
ference , the teachers' meetings, demonstrat i ons, etc., more effective. 
Certainly this need is made very apparent by this study. 
7. Demonstration Lessons 
The type of demonstration most frequently reported by these super-
! intendants are those which writers term "emergency demonstrations." 
E.mergenc<Y demonstrations should be used rarely according to these ><Iriters. 
These superintendents , many of whcmhave never taught in the elemen-
I 
' tary 
I 
school, are overlooking an effective supervisory device which can com-
Jpensate for the superintendent's 
\f teachers observe t eachers in his 
ovm t eaching short-comings by having his 
system. 
II 
I[ 
I! * * * * '~ * * * 
I The concl us i ons above are based upon the statements of the super-
II II 
I! 
1\ 
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il 
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i 
I intendents themselves. How much these conclusions would be affected if these I 
I I 
!statements had been checked against statements of the t eachers concerned is i 
difficult to estimate. It may be said vd th some certainty, however, that I 
1 
such a check 1rould reveal no improvement in the conditi ons cited by the 
I superintendents. 
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SAMPLE ~UESTIONN.AIRE 
Charles o. Richter 
Hatch School 
Pembroke, Massachusetts 
General 
superintendent'~ name: (Optional) ________________________________ ___ 
Uhion Number: Towns of 
-----------------------------
What grades are included in the elementary school? Indicate below. 
In Grades 1 '&hrough 
In Grades 1 t hrough 
In Grades 1 through 
In Grades 1 through 
In Grades 1 through 
Total number of elementary school teachers: 
-------
Total number of elementary school buildings: 
----------
Total number of supervising elementary school principals: _____________ _ 
How many elementary school teachers have you hired since June, 193g? 
How many of your elementary school teachers have had no more than two 
years' teaching experience? ________ __ 
Do you have clerical help? (Check below} 
_______ ___;Full time 
Part time ________ __.; 
None ______ __.; 
How many years did you teach in the elementary school? ________ _ 
85 
I 
Below is a list of supervisory techni~ues. 
a. Place the rigure one (1) before the techni~ue which you use most 
in supervising the work of your elementary school teachers; 
t he rigure two (2) before the techni~ue you use next, and so 
on. 
b. Place a zero (0) before those techni~ues which you do not use. 
c. Add any techni~ues or supervision you use tha~ are not listed 
here, numbering them in the order of your most comi!ion prac'tice. 
_____ Circular letters and pamphlets. 
Classroom visitation. 
---
Conferences with individual teachers. 
---
Demonstra t ion lessons oy the superintendent. 
---
Demonstra·tion lessons oy teachers. 
---
_____ Encouraging professional s Gudy. 
____ General faculty meetings. 
___ Group meetings. 
___ ...;Intervisiting (within the system). 
Visiting classes in other school systems. 
---
Use or results of tests. 
----
II 
A. \Vhat is your purpose in visiting a teacher? (Number in the order or 
your mos~ corr~on practice. add any purposes not listed here.) 
Inspection of physical sur,roundings. 
----' 
_____ Observation of discipline. 
Observation of teaching. 
---
_____ Rating the teacher. 
86 
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-------- .I _____ _ 
-------1------ ---- -·-
B. Do you usually have a conference with ~he teacher beforehand to dis-
cuss ~he purposes of your visit? (Check below.) 
___ Yes 
__ ...;No 
c. How of~en do you visit each teacher? (Check below. Add any in~erval 
not listed.) 
~'Wice a week __ .....; 
Once <:1. week 
---
Once every two weeks 
---
Once every three weeks 
---
Once a mon lih 
---
D. How long does each of your visits usually last? 
Less than 15 minutes __ ....; 
15 minutes __ .....; 
30 minutes 
---
45 minu~es 
---
60 minutes 
---
MOre than 60 minutes __ .....; 
E. Do you usually take notes during your visit? 
Yes 
---
No __ ....; 
F. Does the teacher usual ly receive a written comment on her work t•ollow-
ing your visit? 
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Yes 
---· 
No --~ 
G. Do you usually have a conference with the teacher following your visit 
to discuss your obser vations? 
Yes 
---
No --~ 
H. When is the conference usually held? (Add any time not listed below.) 
Immediately after the visit. 
---
At the close of school. 
---
Next day. 
---
___ Does not apply. 
III 
A. Do you encourage your teachers to continue professional study at col-
leges and universities while in service? 
Yes 
---· 
No 
---
B. How is this encouragement given? (Check below. Add any rr~thod not 
listed there.) 
By reimbursing teachers for courses taken. (All or in part.) 
---
l. How many of your towns follow this plan? ______ __ 
2. ~otal number of elementary school teachers in these towns: 
3. How many elementary school teachers in these towns are tak-
ing courses? _____ __ 
by basing salary increases on the number of professional courses 
---
taken while in service. 
88 
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1. aow many of your towns follow this plan? ______ __ 
2. Total number of' elementary school teachers in these towns: 
3. How many elementary school teachers in these towns are tak-
ing courses? ______ __ 
By "requiring" teachers in service to take courses. 
---
1. How rr~ny of your towns follow this plan? 
----
2. ~~tal number of elementary school teachers in these towns: 
3. How many elementary school teachers in these towns are tak-
ing courses? ____ _ 
---~By __________________________________________________ _ 
1. How many of your towns 1"ollow this plan? ___ _ 
2. iotal number of elementary school teachers in these t owns: 
----· 
3. How many elementary school teachers in these towns are tak-
ing courses? 
-------
c. Total number of elementary school teachers in all towns now taking 
courses: ______ __ 
D. About how many professional books were bought during the past year 
for use by your elementary school teachers? (Indicate below.) 
In ? Number of elementary teachers? 
In ? Number of elementary teachers? 
In ? • Number of elementary teachers? 
In ? Number of elementary teachers? 
---- --l======ff==-=-===--=--c:-==--========-=------ ----------------------------------------------------
------~- ~--=--=----==-=:.~=====-~...:::=-__________ h - - ----- - --·-- ------- - --· · -------- -----
In ? 
---· 
Number of elementary teachers? • 
----· ----
E. Where are these books usually kept? (Add any place not listed below.) 
In the superintendent's office. 
---
____ In the public library. 
In one of the school buildings. 
----
In several school buildings. 
----
____ In~--------------------------------
IV 
A. About how many times during the past year have you "taken the class" 
to demonstrate to an elementary school teacher a certain teaching 
technique or procedure? 
___ times. 
B. About how often during the past year have you demonstrated certain 
teaching techniques or procedures by teaching a class before sev-
eral of your teachers? 
times. 
---
c. About how often during the past year have you tlrranged to have a 
teacher demonstrate certain teaching techniques or procedures be-
fore a group of other teachers? 
times. 
----
A. How do you usually organize teachers' meetings? (Number in the order 
of your most common practice. Add any plan of organization not 
listed below.) 
General f aculty meeting; e.g. elementary and secondary school 
---
teachers as a group. 
Meeting of the elementary school teachers as a group; e.g. __ ...; 
apart from secondary school meetings. 
____ Grade meetings attended by teachers of two or three adjacent 
90 
---------- -
------- --·----=--·=--=--=---=·=--=-=--=-======-==-==--=-=· ==l:l=-=----
--------~------------ -
grades; e.g. primary grade teachers, intermediate grade teachers, 
and upper grade teachers. 
B. Do your teachers usually participate in the planning of the meetings? 
(Check below. ) 
Yes 
----
No __ .....; 
c. Do you usually send outlines of the discussion to each teacher in ad-
vance of the meeting? 
Yes __ .....; 
__ ...;No 
D. Do routine administrative details often come up for discussion at 
teachers' meetings? 
___ Y.es 
No 
• 
---
E. Do meetings usually end with a summary of the discussion by some com~ 
patent person? 
Yes 
---· 
__ ...;No 
F. Do you usually send written summaries of the discussion to each teach-
er at some time rollowing the meeting? 
Yes 
---
__ ...;No 
G. When do you usually hold teachers' meetings? (Add any time not listed 
below.) 
Before school __ ...;; 
During the school session --~ 
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After schOol __ ...; 
v 
A. Do you set aside a "Visiting dayu for your teachers to observe teach-
ing in other school systems? 
Yes __ ...; 
No 
---
B. Do you usually al low each teacher complete t:reedom in choosing the sys-
tem and type of teaching she is to observe? 
Yes 
----
No __ ..; 
Does not apply. __ ...; 
c. Do you usually r equire a written or oral report from each teacher con-
cerning her observations? 
Yes __ ...; 
No 
---
Does not tipply. 
----
D. Do you ever send any of your elementary school teachers to another sys-
tem ·to observe a teacher whose work may illustrate teaching proce-
dures which may help your teachers? (Check below.) 
Never __ ...; 
Sometimes __ ...; 
__ ...;Frequently 
E. Do you ever arrange to have your "Weaker " teachers observe the work or 
your best teachers? 
Never __ ...; 
Sometimes __ ...; 
___ Frequently 
'I 
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VI 
A. Are standardized tests given in your elementary schools? (Check be-
low.) 
In ? Yes; No. 
In ? Yes; No. 
In ? Yes; No. 
In ? ·Yes; No. 
In ? Yes; No. 
B. who usually adrrdnisters the tests? (Check below. Add anyone not 
listed there.) 
----~Superintendent 
Principal 
---
Classroom teachers 
----
___ ...:Does not apply 
c. Who usually corrects the tests? 
---~Superintendent 
Principal __ ...;; 
Classroom teachers 
---
Does not apply 
----
D. What uses are made or the test results? (Number in the order of your 
most common practice. Add and number any uses not listed below.) 
Evaluating the efficiency of the teacher. 
---
____ Classification of pupils. 
----~Promotion of pupils. 
==« =-:!:!--=-=--=-=--=-=-===-=-==-= =-=-=-==-=-====--=-=--=- -=.=-=-===--===--===--:::: .. -::=.c::;_ ----------------- -----
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Rese~rch and experimentation. 
---
__ _..Educational guidance. 
_____ Vocational guidance. 
VII 
A. About how many circular letters of a supervisory nature have you sent 
your elementary school teachers during the past year? 
----· 
VIII 
On the lines below, please state briefly your concept of "supervision"; 
e.g. what do you mean by "supervision"? 
I 
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